FEMALE EDUCATION IN THE ARAB WORLD
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Educational development is a multidimensional process. In
the countries of the Arab World, educational development has
involved, among other things, expansion of educational facilitiés,
attempts to equalize educational opportunities for different popula-
tion categories, curricular development, Arabization of the school
system — particularly in Arab North Africa, teacher training, at-
tempts to improve the quality of education, need for more efficient
administration, attempts to establish a balance between different
types and levels of education, initiation of adult education programs,
efforts to coordinate educational and economic planning, attempts
to control and eliminate wastage and, more generally, educational
planning.” Although the process of educational development
of the Arab World was initiated about tl.'rty years ago, educators
and social and economic planners in the Arab World, as in other
Third World countries, have been preoccupied with the examination
of various dimensions of educational development, includ_ing,
for example, priorities, targets, and the relationship between the
educational and . economic sectors.2 Within this context, yet
in some ways apart, has been the issue of female education.

With the broad-based expansion of education and the increasing
democratization of* educational opportunity, differentials resulting
from the ascribed status of sex become increasingly significant.
Differentials in the enrolments of males and females are com-
monplace in developing countries, and, as well, not uncommon
in industrialized countries — albeit occuring at higher levels of
education. Nonetheless, the pattern for industrialized nations
has been one of narrowing sex differentials.? These are the
countries which have been traditionally looked to as models or
guides for educational development by many Third World countries.
The extent of their educational opportunities across gender cate-
gories serves as a point of potential comparison.

* Sharon and Baha Abu Laban are professors of Sociology at the University of Alberta.
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The issue of female education receives additional importance
given the new feminist movements in many parts of the world,
including the Arab Middle East. The language of many of these
groups parallels the language of liberation from economic, political
and cultural dominance by the West that is common to many Third
World countries. ' Liberationist °© movements world-wide carry
the possibility of interlocking support. As such, countries which
have glaring discrepancies between theory and practice, eg.
between equality and sex differentials in educational enrolments,
face the potential of political discomfort.

This paper will first examine the recent progress of female
participation in the educational systems of the Arab world. This
will be followed by a detailed examination of three important issues.
namely, reasons for the enhanced access of girls to education,
reasons for the persistence of sex differentials in educational op-
portunity, and prospects for change in sex differences in access
to educational opportunities in the Arab World.

RECENT TRENDS

In examining trends in the education of females in the Arab
World, we will. of necessity, make comparisons with male enrol-
ments. The statistical data presented have been compiled from
the UNESCO Statistical Yearbooks. Some cautionary remarks
need to be made about these data. There is a time gap between
the gathering and publication of relevant statistics, hence currently
available Yearbooks provide information up to and sometimes
including the year 1971. It should also be noted that in recent years
UNESCO has been refining certain statistical measures of educational
development, with the result that some of the recently processed
data are not comparable to older data. For example. the concept
of " enrolment ratio ** has been transformed from an earlier "' un-
adjusted "’ form to its new ' gross ' form (and. where data permit.
to its new " net” form).4 International education statistics for
1960 and subsequent years have been re-processed under the new
concept of " gross enrolment ratio”” Accordingly, the data re-
ported in Table 1, which reports on enrolment ratios, are hmited to
1960 and 1970
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Although relatively short the period between 1960 and 1970
is. for present purposes. highly significant First. during this
period there were three major UNESCO-sponsored Conferences
of Ministers of Education and Ministers Responsible for Economic
Planning in the Arab States, along with several other important
conferences of educational experts in specialized topics.® Second,
by examining documents of this period. the researcher can isolate
reasonably clear priorities and targets regarding educational deve-
lopment.  Third. although not all of the professed targets have
been reached, the 1960-70 period witnessed the allocation of large
amounts of funds for educational development, as well as unpre-
cedented expansion of educational systems. Within the decade
under examination. issues regarding female education were openly
discussed at the official level and relevant policy decisions were
implemented.

Educational opportunities in the Arab states have expanded
considerably. UNESCO statistics show that the number of students
enrolled at all levels of education rose from 8,500,000 in 1960-61
t0 12,500,000 in 1965-66 and to over 15,000,000 in 1970.6 During
the period 1960-68, the highest rate of growth was in secondary
education (12 % per year), followed by university education (11 % per
vear) and primary education (6% per year).” In spite of the lower
growth rate in primary education, it is at this level that educational
opportunities have shown the largest numerical expansion. For
example, of the age-group 6-11 years. the proportion who were
enrolled rose from 50% in 1960-61 to 62% in 1967-68.8 Com-
parable statistics for the current year (1975-76) are not available,
but the proportion is believed to be much higher today.

The implications of this general pattern of growth for female
educational opportunities are reflected in Table 1. This table
shows the gross enrolment ratios for the three levels of education
{primary, secondary and university) for selected Arab states,
by sex. Expressed as a percentage, the ‘‘gross enrolment ratio
is obtained by dividing the number of students enrolled at a certain
level by the total population of the age-group which corresponds
to that level. The ratio will exceed 100 if the actual age distribution
of pupils spreads over outside the official school ages. We will
examine these data at each educational level : primary, secondary
and university
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Primary Education

With respect to primary education, by sex, Table 1 shows the
following

1. Between 1960 and 1970, there was an improvement
in educational opportunities at the primary level for girls throughout
the Arab World, as evidenced by higher gross enrolment ratios
(G.E.R.'s) for the latest year. The most outstanding improvements
occured in Libya (with a 60-point difference in female G.E.R.'s
between 1960 and 1970), followed by Tunisia (30-point difference)
Syria (27-point difference), Jordan (24-point difference), and Algeria
(21 -point difference).

2. Between 1960 and 1970, sex differences in gross enrol-
ment ratios at the primary level appear to have generally narrowed.
In spite of this, however, girls remain somewhat disadvantaged
relative to boys in all of the Arab states.

3. In 1970, five Arab states (Jordan, Kuwait, Lebanon, Libya
and Tunisia) had a near-universal educational system at the first
level. Male-female differentials in access to education are minimal.
At the opposite extreme, three Arab states (Saudi Arabia, Sudan
and Yemen, in that descending order) provided severely restricted
educational opportunities both for boys and, more so, girls at the
primary level. [t is interesting to note that sex differences in
educational access at the primary level are least at the
extremes of development, i.e.. in the Arab states which
offer a highly developed program, and as well, in those
states which have only a minimally developed educational
program.

4. In 1970, the female gross enrolment ratios at the primary
tevel were less than 50 in five Arab states : lraq (41) ; Morocco
(38) ; Saudi Arabia (22) ; Sudan (14) ; and Yemen (figure is
not available for 1970, but it is judged t® be very small).

Secondary Education

In contrast to the educational opportunities for females at
the primary level, the educational opportunities for females at the
secondary level are much more limited. Table 1 shows the following
patterns regarding female education at the secondary (second)
level :
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1. Between 1960 and 1970, there was an improvement in
educational opportunities for females at the secondary level in the
large majority of the Arab states under examination, as evidenced
by higher gross enrolment ratios for the latest year. The most
outstanding improvement occured in Kuwait, with a 40-point
difference in female gross enrolment ratios between 1960 and
1970.

-

<. Although female gross enrolment ratios for 1970 are
higher and more girls were enrolled in different types of secondary
schools in 1970 than in 1960, during the 1960-70 period sex
differences in gross enrolment ratios, generally, widened throughout
the Arab world. Hence, relative to boys, the comparative
position of girls at the secondary level has in fact
deteriorated.

3. In 1970, the educational opportunities for girls at the high
school level were best in Kuwait (G.E.R. = 65), followed, to a
much lesser degree, by Lebanon (G.E.R. = 30), Jordan (G.E.R. =22),
Syria (G.E.R. = 21), and Egypt (G.E.R. = 21).

4. Judging from the 1960 and 1970 gross enrolment ratios,
it may be said that the secondary school system in the Arab World
was and still is somewhat exclusive or * elitist.” Although it
has expanded during the ten-year period under consideration,
the data suggest that in the initial stages of the expansion of
an exclusive or elitist educational system., educational
benefits tend to be spread to class-disadvantaged males
more than to gender-disadvantaged females.

UNESCQ statistics show that the extent of female participation
in secondary education in the Arab World varies by area of specia-
lization. For example, in 1970, the highest female participation
rate is to be found in second-level teacher training where approxi-
mately four out of ten students enrolled were female : vocational
training programs at the second level had the smallest number
of women, only two out of every ten students were female. Over-
all, female enrolment at the second level represents about one-
third of the total enroiment.

University Education
Female participation in university-level education is the most
restricted of all the levels under examination. Despite this, Table 1
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shows that between 1960 and 1970, there was an improvement
in educational opportunities for women atthe third level, as evidenced
by the higher female gross enrolment ratios for the latest year.
During the same period, however, at the university level as with
the secondary level, sex differences in gross enrolment ratios
have, on the whole, widened. Relative to men, the comparative
position of women has deteriorated, notwithstanding the higher
female G.E.R.'s for 1970 and the fact that more women were en-
rolled in universities in 1970 than in 1960.

According to Table 1, in 1970 the best educational opport-
unities at the university level for girls were in Egypt (G.ER. = 4),
Kuwait (G.E.R. = 3.30) and, to a lesser degree, in Syria (G.E.R.
- 297) and lrag (G.E.R. = 2.29). Al of these countries had

considerably lower female gross enrolment ratios in 1960.

Under certain conditions, the gross enrolment ratios at the
university level can be misleading. They do not differentiate
between foreign students and nationals, nor do they take account
of nationals studying abroad (i.e.’ outside of the Arab world.
Table 2 provides information concerning foreign students in different
Arab states, as well as Arab nationals studying abroad — either
in an Arab state other than their own or in non-Arab countries.

Table 2 shows that in 1966, 41,528 foreign university students
were enrolled in institutions of higher learning throughout the
Arab World, in contrast to 48,972 nationals studying abroad (either
in an Arab state other than their own or in non-Arab countries).
The corresponding figures for 1971 are 49,987 and 57,750, respec-
tively. Considering the Arab Worid as a unit, and assuming the
validity and reliability of these figures, in-country foreign students
and nationals studying '* abroad ' tend to cancel each other out.

This is also true of individua! Arab states, with the notable
exceptions of Jordan, Lebanon, Syria, Egypt, Morocco and Tunisia.
The gross enrolment ratios, reported for the third level in Table 1,
do not take into account the large number of university-bound
students from Jordan and Syria (and, to a lesser degree, from
Morocco and Tunisia) studying abroad, nor do they differentiate
between foreign students and nationals in such countries as Egypt
and Lebanon which receive large numbers of foreign students
annually  Inview of the above, the enrolment ratios at the university
level (reported in Table 1) should be viewed with caution, parti-
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cularly for those countries where there is a large difference between
the number of in-country foreign students and the number of
nationals studying abroad.

Unfortunately, there is no information on the proportion of
female nationals studying abroad. But judging from' the per-
centages of foreign female students enrolled at the third level in
different Arab states, as well as the belief that the number of Arab
female students enrolled in European or North American universities
tends to be small, the general conclusions derived from Table 1
regarding college-bound women or third-level educational opport-
unities for women throughout the Arab World remain unchanged.

The high-level manpower needs of the Arab World can best
be met through relevant university training. Table 3 shows the
numbers and percentages of university students, by sex and field
of study for twelve Arab states. Inthe absence of research evidence
regarding the current or projected manpower needs of the Arab
World, it will not be possible to make judgments about the respon-
siveness of Arab university systems to these needs. However, the
table provides valuable information concerning university-level
female enrolments, as well as the possibility of determining the
over— and under-representation of women students across different
faculties or fields of study.

It will be observed that between 1960 and 1971 the proportion
of women students enrolled in institutions of higher learning in-
creased steadily in all of the Arab states, with the exception of

Irag and Tunisia. (The 1960 figure for Algeria should be disregarded
as it is based on enrolments prior to independence. Between
1965 and 1971, however, the proportion of female students enrolled
at the third level in Algeria increased from 20 to 23%). Between
1960 and 1971, the highest percentage increases in female enrol--
ments are to be found in Egypt (10%), Libya and Sudan (9% each),
Jordan (8%), and Kuwait and Saudi Arabia (7% each).

Presently (1971), women constitute about one-fourth of the
university enrolments in the Arab World. The only Arab state
in which the university enrolment is about equally divided between
the sexes is Kuwait. Judging from Tables 2 and 3, this appears
to be due to the large proportion of foreign female students enrolled
at the recently established Kuwait University, and to the stronger
tendenty among Kuwaiti males to seek advanced training abroad.
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Women students are far from being randomly distributed
across the different specialty areas at university. This statement
is equally true of earlier (1960) as well as later (1971) enrolment
statistics. In examining the latest year (1971) for which statistics
are .available, we find that women are extremely under-represented
in law, engineering and agriculture, and medical schools. (Table 3)
in the large majority of Arab states, women are also under-re-
presented in the social sciences (with the exception of Egypt and
Saudi Arabia). In the natural sciences, they are only slightly
undir-represented. Centrariwise, women students are extremely
over-represented in education, the humanities (with the exception
of Egypt) and medical science (which includes basically nursing).
The pattern of concentration has similarities to that found in the
West with women - being under-represented in law, medicine,
engineering and agriculture, and over-represented in the more
“ appropriately ** female fields of education and medical science
(nursing). Differences such as those reflected in the representations
in natural sciences may reflect the types of majors subsumed under
this term. The differentials that do exist, however, between male
and female concentrations at the university level can be seen as
reflections of major differences in the socialization of children
toward gender-appropriate interest areas. While university educa-
tion may or may not have a practical relevance to vocational in-
terests, the channelization of women into some interest areas as
opposed to others limits their potential contributions to the high-
level development needs of their nations.

DISCUSSION

The educational opportunities available for girls in the Arab
World have improved substantially in recent years. The improve-
ment has occured not only at the primary, but also at the secondary
and university levels. Additionally, all of the Arab states under
consideration have, in varying degrees, made special efforts to
enhance the access of girls to education. Notwithstanding these
important developments. the available statistics show that a large
number of girls are still out of school and that there are significant

gender differences in access to educational opportunities This
explores three main issues (1) reasons -for the substantial
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improvement of educational opportunities for girls ;' (2) reasons
for the persistence of sex differences in access to education .
and (3) prospects for change in sex differentials 1n educational
opportunities  Each of these issues will he discussed in turn

Factors Contributing to Improved Female Access to
Education

Unul very recently there was a generalized beliet in the pro-
priety of only limited educational training for females Although
this belief has not been totally eliminated. 1t has been seriously
challengedinrecent years Atthe official (state) level this challenge
came from political leaders who held a stronghelief 1n the important
role which education could play in social and more particularly.
economic development. and in the achievement of social justice
Following the long struggle for independence from foreign do-
mination, Arab political leaders appeared 1o beintent on the expansion
and democratization of educational opportunities The bene-
ficiaries in the process of educational development included not
only boys from disadvantaged social backgrounds. but also girls
from various social backgrounds

Also at the official level. the challenge to earlier assumptions
regarding the educational position of females came from educators
and social and economic planners  Since World War | concern
was expressed about the need to extend the benefits of education
to girls. In 1960. this concern was expressed at the UNESCOQO-
sponsored Regional Conference of Ministers and Directors of
Education of Arab States. which was held in Beirut  Significantly,
this conference was followed by another UNESCO-sponsored
conference, the Meeting of Experts on the Access of Girls to Educa-
tion, held in Tlemcen, Algeria, in 1964. The meeting recognized
large sex differences in access to education in the Arab World
and the need for closing this gap. Reflecting on the resuits of
this meeting two years later (1966), Mr. Rene Maheu, Director-
General of UNESCO, expressed satisfaction ** with measures being
taken in Arab states to offer girls equal educational opportunities
with boys.” ¢

1. Positively associated with per capita expenditure
on education ;
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2. Negatively associated with distance from the goal

of compulsory primary education

Negatively associated with the pupil/teacher ratio ;

4. Positively associated with urban residence and,
conversely, negatively associated with rural resid-
ence ; and

5. Positively associated with availability of qualified
female teachers.

w

Regional differences in the access of girls to education in
the Arab World are probably determined by the degree to which
the above-noted factors exist, as well as the unique mix or inter-

action of these factors in a given state or region.

Factors Contributing to the Persistence of Sex Differences

Notwithstanding the encouraging signs of democratization
of educational opportunities in the Arab World, concern has fre-
quently been expressed ** about the low percentage of girls enrolled
in educational institutions, particularly in rural areas and in technical
education.”'? From the preceding discussion, it seems clear
that at this stage in the social and educational development of the
Arab states, the statement that  cultural beliefs [tend] to stand
in the way of rapid extension of education to women " has little
explanatory power.'8 Traditional beliefs might have been a
decisive factor in the exclusion of girls from the educational system
in the past, but even then, these variables could probably explain
only a portion of the variance since the sweeping majority of boys
were also excluded from access to education. Thus, to suggest,
as does M. Saif El Din Fahmy of the Egyptian Institute of National
Planning, that the tendency not to keep children, particulariy girls,
in school because of traditional beliefs has interfered with com-
pulsory primary education planning, is to reverse the causal
sequence.'® More appropriately, the totality of educational plann-
ing in the Arab states has stood in the way of complete democratiza-
tion of educational opportunities for the two sexes.

Itis here argued that at present the access of girls to education in
the Arab World is influenced less by traditional beliefs and attitudes
than by the system of priorities involved in educational planning,
as well as a wide range of problems confronting education in the
region. The decline of traditional beliefs is evidenced by the
previously quoted UNESCO survey and other studies, enrolment
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statistics, particularly in those Arab states (ranging, in fact, in
degrees of general traditionalism) where primary education has
become near-universal (Jordan, Kuwait, Lebanon, Libya and
Tunisia), and by on-going feminist movements in the area. At
the risk of sounding too simplistic, we would argue that if there
were more room for girls, more girls would go to school. It should
not be surprising, therefore, that the percentage of girls enrolled
in school is particularly low in rural areas, in vocational and technical
education, and in the less developed regions of the Arab World.
The provision of educational facilities in these areas has been far
too slow and too limited to meet potential demand, not to say
anything about the quality of education provided.

Although the statistics presented in this paper go back to 1960,
it should be emphasized that prior to that year, the large majority
of Arab states enrolled a very small proportion of the school-age
population. In earlier years, males were almost as disadvantaged
as females, mainly because educational opportunities were severely
restricted. As noted earlier, the democratization of an exclusive
or elitist educational system tends to involve, initially, greater
benefits to class-disadvantaged males than to gender-disadvantaged
females. This tendency is undoubtedly enhanced by cultural
norms and sex-role definitions involving a * provider "’ role for
males and a "' mother/housewife '’ role for females. This situation
is very similar to that of Blacks in the United State: where males
were seen as traditional representatives of the family units and,
relative to females, had prior rights to benefits designed to com-
pensate for past disadvantages in American society.

This leads to the third major factor reinforcing sex differences in
access to educational opportunities. Although Arab women are
enrolled in all specialty areas at the university level and are dis-
tributed, albeit differentially, across the total range of the occupa-
tional hierarchy, they have not been fully integrated into the labor
force. in the countries of the Arab World, adult women tend to
be viewed in terms of the wife-mother role. The components
of this definition may vary from region to region and over time.
However, it should be noted that as long as traditional family views
hold sway, not only will priority be given to the education of sons,
but lengthy education of daughters may be seen as disadvantageous
to their future marital prospects, as well as to the power dynamics
of a traditional marital relationship.
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That education may be defined in terms of advantages to the
traditional wife-mother role is seen by the experience, for example,
in the United States after World War || where advanced education
for women was not only seen as advantageous to their (traditional)
role as purveyors of culture to their children, but, in addition, writers
were calling for specialized education at all levels to make women
“ fit " for their specialized role within the family.2° However,
as long as facilities are limited for males, the advanced education
of females to prepare them for a " superior ** wife-mother role
performance will probably be only looked upon by developing
countries as a luxury. This leaves as a possibly more realistic
strategy for Arab feminist groups to point to the advantages of
educational systems which develop high-level Arab potential,
regardless of gender, for the purpose of augmenting existing human
resources and meeting the needs of further social and economic
development.

Prospects for Change in Enrolment Differentials

It is interesting that in the case of the Arab World differential
educational opportunities for women have often been judgmentally
examined out of a total societal context which would include ;
family structure and definitions, labor force participation and
opportunities, and the relation of these to the general pattern of
male educational opportunity existing across social class, and
rural-urban dimensions. Instead, the ** harem mentality ” of some
Western observers has focused on educational differentials as
indicators of Arab women’'s subordination and, not infrequently,
Islam has been cited as a major factor in sex inequality of educational
opportunity.2'  Experience derived from tht progress of female
education in the past two decades in the Arab World, along with
research evidence, challenges such ' explanatory catch-alls”
as Islam and parental attitudes. Both at the theoretical and practical
levels, a more fruitful focus of attention is the nature and charac-
teristics of the opportunity structure provided to facilitate the
access of girls to education and, later, to labor force participation.
Recent research evidence shows that female employment is not
““ an automatic concomitant of economic development or educa-
tional attainment] but must be deliberately planned for.” 22

Where financial considerations are not a hindrance, advances
in female educational opportunities can proceed with minimal
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competition from other educational priorities. We would argue
that definitions of female education, per se, may be less of a threat
to the social and political fabric of Arab society than many have
assumed. As previously noted, even advanced education for
women can be socially defined as not in conflict with a traditional
female role. The state of Kuwait serves as an example of this
situation where, in the span of twenty years, phenomenal progress
toward gender equality of educational access has been made.
On the other hand, where financing of education represents a
problem, which is the case in most of the Arab states (including
some of the oil-rich states), the progress of female participation
in the educational system becomes only one of several other priorities
competing for limited funds.

For these reasons, it is here argued that the existing differentials
among the Arab states in female educational opportunities may
remain for a considerable period of time. Also, any significant
reduction of sex differences may occur only if oil-wealth is shared
more equitably throughout the Arab World. The next five to ten
years will probably witness a stronger push toward the goal of
compulsory primary education, and more efforts in balancing different
types and levels of education, among other things, rather than in
reducing sex differences per se. The tendency cross-nationally.
and this includes Western countries, has been for the education
of women; as with the more prestigeous employment of women,
to take second if not third place to a variety of other national prio-
rities involving males. That this has occured in the Arab World
also, is not a sign of their unique subordination of women (as some
observers might have us believe), but more a reflection of a larger
pattern of family roles, values and definitions that exist within a
limited opportunity complex.
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TABLE 1

GROSS ENROLMENT RATIOS FOR THE FIRST,
SECOND AND THIRD LEVELS OF EDUCATION

FOR SELECTED ARAB STATES®

First Level Second Level First & Second Third Level
Level
State Year |Total |Female | Total | Female | Total | Female | Total |Female
= |
Algeria 1960 46 37 8 6 28 22 79 | .49!
1970 75 58 11 6 46 34
lrag [ 1960 67 37 17 7 a4 23 2.00 .92
1970 69 41 25| 15 49 29, 5.03 2.29
Jordan 1960 76 58 24 12 52 37 .63 .31
1965 94 82 38 22 68 55| 1 78 1.19
|
Kuwait 1960 119 101 38 24 72 57 — —
1 1970 90 79 69 65 77 71| 2.17 3 30
Lebanon 1960 89 91 14 49 ‘
1970 111 103 40 30 73 65 ‘
Libya 1960 59 | 24 10 2 37 15 .03 .03
1970 | 112 84 22 8 73 51| 3.39 .76
Morocco | 1960 51 29 5 2 26 15 .45 .13
1970 55 38 12 7 32 21| 1.19 .40
Saudi
Arabia 1960 12 2 2 03 7 1 .24 —
1970 34 22 9 23 13 1.26 21
| Sudan 1960 17 10 5 2 11 6 .38 .04
1965 20 14 5 2 13 9 .68 .10
Syria 1960 65 39 16 44 25| 3.73 1.31
1970 88 66 39 21 66 46| 7.96 2.97
Tunisia 1960 74 50 11 44 .88
1970 107 85
UAR 1960 66 52 16 43 32| 4.70 1.61
(Egypt) 1970 70 54 33 21 53 39| 7.41 4.00
Yemen 1960 8 80 .20 4 — — —
l 1970 | 60 10 —J —
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" — " means nil or negligible.

means no information.
Sou:ce : UNESCOQ, Statistical Yearbook, 1972 (Pans UNESCQO, 1973).

*  The " gross enrolment ratio ' is the total enroiment of all ages divided by the
population of the specific age groups which correspond to the age groups of
primary and secondary schooling. The result is expressed-as a percentage. The
ratios have been calculated taking into account the differing national systems
of education and the duration of schooling at the first and second levels. At
the third level the figures for the population aged 20 — 24 have been used
throughout.

Enrolment ratios for the second level are based on the total enrolment including
general education, vocational ecducation and teacher training at this level.

For countries with almost universal education among the school-age population
at the first level, *he gross enrolment ratio will exceed 100 If the actual age
distribution cf pupils spreads over outside the official school ages.

The official school ages for the first, second and third levels, respectively, for
the above states are : Algeia: 6-11, 12-18, 20-24 ; lrag: 7-12, 13-18,
20-24 : Jordan : 6-11, 12-17, 20-"4 : Kuwait : 6-9, 10-17, 20-24 ; Lebanon :
6-10, 11-17, 20-24 ; Libya: 6-11, 12-17, 20-24 ; Morocco : 7-11, 12-17
20-24 ; Saudi Arabia: 6-11, 12-17, 20-24 ; Sudan : 7-12, 13-18, 20-24

Syria : 6-11, 12-17, 20-24 ; Tunisia : 6-11, 12-18, 2'0-24; UAR (Egypt)

6-11, 12-17, 20-24 ; and Yemen : 7-12, 13-18, 20-24.
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TABLE 2

EDUCATION AT THE THIRD LEVEL: FOREIGN STUDENTS
ENROLLED AND NATIONALS ABROAD

Foreign Students In Country

Nationals Abroad”*

Number % of Total
Year MF %F MF F MF
Algeria 1966 1772 C 21.3 S 16574
1971 1881 27.9 7.7 9.4 1863
Iraq 1965 1095 | ... - 3727 |
1971 3221 10.0 6.6 31| 3180
Jordan 1966 156 | ... 3.5 | 17842
1971 48 291 9 9 21021
Kuwait 1966 29 . 6.9 & . 986
1971 1005 48.1 28.1 27.9 955
Lebanon 1966 12189 S 51.9 S 3294
1970 22184 o 54.1 44.7 4077
Morocco 1966 763 S 9.9 - 2463
1971 613 22.8 36 5.0 2882
Libya 1966 98 C 4.4 C 830
1971 984 24.3 15.6 32.5 1099
Saudi Arabia 1966 383 . 20.2 . 1870
1971 283t 21.8 20.2 14.1 1676
Sudan 1965 296 S . S 2302
1971 864 23.8 5.1 8.4 1741
Syria 1966 5144 . 16.1 . 7469
1971 1572 14.5 16.6 23.6 10833
Tunisia 1966 506 C 8.3 . 3075
1970 544 . 7.1 11.7 2603
UAR (Egypt) 1966 19097 e 10.8 . 3540
1971 14238 13.9 5.8 3.0 5268
Yemen 1971 - . JE. S 552

”...”" means no information.

* Includes those students studying in fifty countries (which account for about 95%
of known world total of foreign students).

SOURCES: UNESCO, Statistical Yearbook, 1967 (Paris: UNESCO, 1968); and

UNESCO, Statistical Yearbook, 1968 {Paris: UNESCO, 1969); and

UNESCO, Statistical Yearbook, 1972 (Paris: UNESCOQ, 1973); and

UNESCO, Statistical Yearbook, 1973 (Paris: UNESCO, 1974).

(A few qualifying footnotes which appear in the original sources are omitted here).
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