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APPENDiX — ViII
ERROR ANALYSIS (DENSITY SCALE)

University Students (English Dept.) Ciass: 4th Boys/Girls' B.41 + G. 87
No. of Students: 128 No. of Test Jtem: 40 Average Grade 71 2%
Kind of Mistake and No. of Students Making it
Sr. Item Correct Remarks
No. No. Answers a an | the No. Total %
No. No. Answers articl? errors
TOP TEN
1 2 No art. 110 0 7 — 117 914
2 39 No art. a=¢ 104 0 9 — 113 883
3 38 a — 0 43 50 93 727
No art= 4.
4 27 a the = 1. — 0 46 42 88 68 .8
5 11 No art. 1 7| 73 — 81 633
6 40 a — 0 73 7 80 62.5
7 15 a — 0 74 3 77 60.2
8 13 the 53 —| — 0 53 :1 A
9 35 | No article 25 1 26 — 52 0.6
10 5 a — 0 18 31 49 383
BOTTOM TEN
1 3 the 0 0 — 1 1 08
2 23 the the = 6. 0 0] — 2 2 1.6
3 21 No art. a= 3 0 1 — 4 31
4 14 the 2 0 - 2 4 31
5 9 the No art=1. 0 3 — 4 7 55
6 19 the 8 0 - 1 9 7.0
7 33 the 1 0 — 8 9 7.0
8 7 a —_ 1 2 8 11 8.6
9 8 a -— 1 6 4 11 8.6
10 36 a — 0 5 8 13 102
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School: University/ English Dept.

APPENDIX — VII
ERROR ANALYSIS

Class: 3rd and 4th Boys/Girls: 41 + 87

No. of Sts. 128 No. of Test items: 40 Aver. Grade:71 2%
Kind of mistake and No. of students making it
Item Correct a an the —_ total

No. Answer wrong %
1 — 13 0 21 — 34 26.6
2 — 110 0 7 — 117 91 4
3 the 0 0 — 1 1 0.8
4 — 14 2 25 — 41 320
5 a — 0 18 31 49 383
6 — 30 0 9 — 39 30.5
7 a — 1 2 8 11 8.6
8 a — 1 6 4 11 8.6
9 the 0 3 — 4 7 5.5
10 — 1 0 30 — 31 24 .2
11 — 1 7 73 — 81 63.3
12 — 0 16 18 — 34 26.6
13 the S3 0 — 0 53 414
14 the 2 0 — 2 4 3.1
15 a — 0 74 3 77 60.2
16 —_— 2 0 18 — 20 15.6
17 — 1 0 23 — 24 18.8
18 — 0 0 48 — 48 37.5
19 the 8 0 — 1 9 7.0
20 a — 0 18 13 31 242
21 — 3 0 — 4 3.1
22 the 1 0 — 15 16 12.5
23 the 0 0 — 2 2 1.6
24 the 1 26 — 3 30 234
25 —_ 2 0 19 — 21 164
26 a — 0 46 42 88 68.8
27 — 1 31 1 — 33 25.8
28 a — 1 12 18 31 242
29 — 4 19 14 — 37 28.9
30 —_ 1 8 12 — 21 16 4
31 — 2 0 25 — 27 21.1
32 — 0 0 25 — 25 19.5
33 the 1 0 — 8 9 70
34 the 3 4} — 44 47 36.7
35 — 25 1 26 — 52 40.6
3¢ a - 0 5 8 13 102
37 the Q 24 — 2 26 203
38 a - 0 43 50 93 72.7
39 104 0 9 - 113 88.3
40 — 0 73 7 80 62.5
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APPENDIX VI

TERTIARY LEVEL TEST

On your answer sheet write the
missing (a, an, or the) next to the
number of the space in the pas-
sage. If no word is needcd putadash

(—)

Example:

When he was (1) .... boy, he wanted
to become (2) .... doctor, but he
didn’t have (3) .... necessary intel-
ligence.

Answers: 1. a2. a 3. the

I. Michael Faraday was one of those
remarkable men who begin (1)
—— life in (2) —— very modest
circumstances and yet reach (3)
—— top of their profession
through (4) —— determination
and (5) — certain amount of (6)
—— good luck. Although he
began his career as (7)—poorly
educated bookbinder, he
became internationally known

as (8) — scientist before he
reached (9) — age of thirty. He
devoted (10) — part life to

(11) —— experiments with (12)
——electricity. He was (13) —
nian who invented (14) — first
dynamo as well as (15)—type of
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II.

transformer.

Before (16) —— money was
thought of (17) —— men
exchanged (18)——goods. This
was not (19) — best system as
(20) — person might not easily
find (21) —— somebody who

wanted what he had and could

offer something acceptable in

exchange. It is thought that (22)

— first money consisted of
cowrie shells, which are found

in many parts of (23) — world.

It was in China that (24)——idea

of using (25) —— coin first

arose. In Ancient Greece (26)—
coin was worth for (27) —
example, (28) - certain number

of (29)— oxen or (30) — olives

and could not be used to buy

anything else. In time, (31) —
gold and, (32) — silver were
used since these are among (33)

— most rare metals, but (34)

—— money which we use now-

adays is mostly (35) — paper
notes. For (36)—long time now

(37) — actual value of (38)—
coin has borne (39) — little
relation to what one can get for
it, and (40)—paper note is prac-

tically worthless in itself.



Schoat. Secondary

No. of Sts. 1370

APPENDIX — V (cont’d..)
Error Analysis (Density Scale)

Class 4th
No. of Test Items: 50

Boys/Girsl: B/780 + G /590

Aver. Grade: 60.8 %

Sr. | Mems | Correct]  Remarks Kind of mistake and No. of students making it
No. No. Answers

a an the | No. Agt. Total %
26 7 the 211 47 — 268 526 384
27 9 a — 30 395 100 525 383
28 2 No. Art. 232 4] 246 — 519 379
29 15 a — 88 72 291 451 329
30 25 No. Art. 233 32 380 — 445 325
31 27 the 281 11 — 52 443 323
32 43 a — 37 191 180 408 298
33 41 — 30 102 251 383 28.0
34 39 the 246 8 — 90 344 25.1
35 6 a — 48 160 120 328 239
36 40 No Art. 105 105 12 208 — 325

237

37 8 the 210 10 — 90 310 226
38 11 the 162 9 — 137 308 225
39 20 the 98 — — 204 302 220
40 42 a — 40 113 132 285 20.8
41 48 the | Bottom Ten 103 38 — 130 271 198
42 13 an 0: no 23 — 76 168 267 195
43 14 the article 190 — — 71 261 19.1
44 21 the 3: a/an 210 — — 43 253 18.5
45 4 the 7: the 182 10 — 60 252 184
46 19 a — 20 101 104 225 164
47 31 the 101 — — 100 201 14.7
48 37 the 133 37 — 26 195 142
49 12 a — 20 11 102 133 9.7
50 1 the 31 — — 59 90 6.6

53




School: Secondary
No. of Sts. 1370

Class: 4th

No. of Test ltems: 50

APPENDIX — V
Error Analysis (Density Scale)

Boyx/Girls: B/780 + G/590

Average Grade :60.8%

ser. ltem Correct Remarks Kind of mistake and No. of students making it
No. No. Answer
a an the No Total %
Art. Errors

1 32 the Top Ten 22 413 — 490 925 67.5
2 47 a 7: no — 120 527 in 918 67.0
3 18 an article 163 — 329 401 893 652
4 26 No Art. 2: a/an 210 21 658 — 889 64 8
5 46 No Art. 1: the 99 23 748 — 870 635
6 34 No. Art. 160 35 671 - 866 632
7 45 No. Art. 181 22 643 — 846 61.8
8 17 No. Art. 319 70 453 — 842 61.5
9 16 No. Art. 192 59 584 -- 835 60.9
10 23 No. Art. 403 56 282 — 741 54.1
11 36 The 228 25 — 475 728 53.1
12 30 a —_ 91 302 334 727 53.1
13 35 No Art. 312 253 150 — 715 522
14 33 the 68 288 — 352 708 51.1
15 S the 300 61 — 342 703 S1.1
16 28 the 260 40 — 358 658 48.0
17 22 a — 81 132 438 651 475
18 10 an 61 —_ 182 375 618 450
19 3 a — 28 488 85 601 439
20 24 a — 40 313 217 570 41.6
21 50 No Art. 246 51 264 — 561 409
22 49 the 90 63 — 402 555 40.5
23 29 a — 41 105 406 552 403
24 38 the 390 55 — 106 551 40.2
25 44 L the %0 108 — 352 550 40.1
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APPENDIX — IV
ERROR ANALYSIS

SCHOOL: SECONDARY CLASS: 4TH BOYS/GIRLS: B/ 780 + G/5%
NO. OF STUDENTS; 1370 NO. OF TEST ITEMS: 50 AVER. GRADE % : 60.8 %
Kind of mistake and No. of students making it
Item Correct a an the No Art. Total %
No. Answer errors
1 the 31 00 — 59 90 6.6
2 No article 232 41 246 — 519 379
3 a — 28 488 85 601 439
4 the 182 10 — 60 252 18.4
5 the 300 61 — 342 703 513
6 a — 48 160 120 328 239
7 the 211 47 — 268 526 384
8 the 210 10 — 9% 310 226
9 a — 30 395 100 525 383
10 an 61 — 182 375 618 45.0
11 the 162 9 — 137 308 225
12 a — 20 11 102 133 9.7
13 an 23 — 76 168 267 195
14 the 190 00 — 168 267 19.5
15 a — 88 72 291 451 329
16 No article 192 59 584 — 835 60.9
17 No article 319 70 453 — 842 61.5
18 an 163 — 329 401 893 65.2
19 a — 20 101 104 225 16 .4
20 the 98 00 — 204 302 22.0
21 the 210 00 — 43 253 18.5
22 a - 81 132 438 651 475
23 No article 403 56 282 - 741 54.1
24 a — 40 313 217 570 416
25 No article 233 32 380 —_ 45 325
26 No article 210 21 658 — 889 64.8
27 the 281 11 — 52 443 323
28 the 260 40 — 358 658 48.0
29 a — 41 105 406 552 403
30 a — 91 302 334 727 53.1
31 the 101 00 — 100 201 14.7
32 the 22 413 — 490 925 67.5
33 the 68 288 — 352 708 51.1
34 No article 160 35 671 — 866 632
35 No article 31 253 150 — 715 522
36 the 228 25 — 475 728 53.1
37 the 133 37 — 25 195 142
38 the 390 55 — 106 551 402
39 the 246 8 — 90 344 251
40 No article 105 12 208 — 325 237
41 a — 30 102 251 383 280
42 a — 40 113 132 285 208
43 a — 37 191 180 408 298
4 the 9% 108 — 352 550 40.1
45 No article 181 22 643 — 846 618
46 No article 99 23 748 —_ 870 635
47 a — 120 527 371 918 67.0
48 the 103 38 — 130 27 198
49 the 90 63 - 402 555 40.5
50 No article 246 51 264 — 561 409
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APPENDIX III

SECONDARY LEVEL - Test

On your answer sheet write the
missing word (a), (an), or (the) next
to the number of the space in the
passage. If no word is needed, put a
dash ( ).

Example:

Unfortunately (1) .... apples we
bought (2) .... yesterday are rotten
already. 1 never thought (3) ....
trader we bought them from was (4)
.... dishonest man.

Answer:

1.the 2. —— 3. the 4. a.

When the family and I moved to
(1)... south of (2)... Wales I wanted
to rent (3)... house near (4)... River
Neath in (5)... Black Mountains,
and . went to look at one I knew
which had (6)... big garden. 1
knocked on (7)... front door of (8)...
house and (9)... man came out fol-
lowed by (10)... unfriendly-looking
dog. The man offered to show me
over (11)... house. It had (12)... lot
of rooms, and it took over (13)...
haur to see them all. Then we went
into (14)... garden. There was
(15)... tennis court marked out for
(16)... tennis and (17)... badminton,
and (18)... orchard with (19)... few
old apple trees.
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At (20)... back of (21)... house
was (22)... spring of (23)... fresh
water and (24)... pool full of (25)...
frogs.

By (26)... midday, I had seen
everything and | asked (27)... man
what (28)... rent was. He said it was
twenty pounds (29)... month, and
thatas (30)... certain Mrs James had
looked at(31)... house (32) theeven-
ing before and said she was
interested in it, I had better decide
quickly. 1 thanked him for (33)...
advice and left.

I wentto (34)... bed that night still
undecided and lay awake (35)... half
(36) . .. night. Finally I decided to
go early in (37)... morning and take
(38)... house, an1 I immediately fell
asleep.

The next day, which was (39)...
second of (40)... May, 1 took the
house and we moved in after (41)...
week. In (42)... few months, I'm
proud to say I had learned (43)...
little of (44)... Welsh language. |
found (45)... most people in (46)...
South Wales very friendly and my
stay was (47)... most interesting
one. By (48)... time we left, (49)...
two youngest of my children could
speak (50)... Welsh' almost as well
as their own language.



APPENDIX — I
CLASSIFICATION OF FIRST LEVEL TEST

SUMMARY
SCHOOLS: INMERMEDIATE. CLASS: 4TH INTERMEDIATE. BOYS /GIRLS:b/560
£/400
No. OF STS: 960. NO. OF TEST ITEMS: 40. AVER. GRADE %: 84%
Kind of mistake and No. of students making it.
Item No. Correct ' an ‘ the —_ Total 0
Answer wrong %

1 a — — 90 20 110 115

2 a - 20 359 31 410 4227

3 the 221 11 — 60 292 304
4 the 180 51 — 40 271 28.1

S a — 41 110 218 369 385

6 — 111 52 321 — 484 504

7 the 21 52 — 32 355 370

8 the 9 281 — 120 410 4227

9 the 341 20 — 52 413 430
10 — 599 90 32 — 721 75.0
11 a — 50 251 311 612 63.7
12 the 390 81 — 79 550 573
13 an 61 — 142 81 284 296
14 — 132 59 629 — 720 750
15 an 168 — 85 175 428 456
16 a —_ 86 224 68 378 394
17 the 72 11 — 26 109 114
18 the 199 n — 104 374 390
19 the 269 60 168 — 497 518
20 — 410 69 210 — 689 71.8
21 — 341 58 392 — 79 824
22 — 301 38 459 — 798 83.1
23 the 298 81 — 70 449 468
24 an 101 — 222 67 390 40.6
25 — 161 201 249 — 611 63.6
26 a — 34 330 66 430 44 8
27 a — — 398 103 501 522
28 — 312 68 340 — 720 750
29 the 201 70 — 251 522 544
30 an 101 — 170 89 360 375
31 — 431 60 356 — 847 88.2
32 — 182 102 231 — 515 53.6
33 the 302 17 — 51 370 385
34 the 281 62 — 120 563 58.6
35 a — 9 239 50 298 310
36 the 312 46 — 92 450 469
37 an 40 — 262 179 481 50.0
38 a — 31 272 160 463 482
39 — 391 90 298 — 779 81.1
40 the 56 495 — 30 581 60.5
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PASSAGE TWO

When Ali was still (26).... school-
boy, he wanted to become (27)...
teacher. He was very interested in
(28)... history and wanted to study
(29)... history of his own country
and then teach it. His father, who
was not (30)... educated man,

wanted him to study (31)...
medicine and earn (32)... more

money than (33) ... teacher. Even

(34)... headmaster of his school did
not encourage him. It was (35)...
man in Ali’s village who persuaded
him not to give up (36)... plan. This
old man spent nearly all his time
reading history books, and Ali spent
(37)... evening (38)... week at his
house during school holidays writ-
ing (39)... long stories about what
(40)... old man told him of fifty
years before.
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APPENDIX I
PRIMARY LEVEL - TEST

On your answer sheet write one of
the three words, «a, an/or/the»
next to the number of eack space in
the passage. If no word is needed,
put a dash (-).

Example:

I told him (1) .... only letter I
received (2) .... day before

was from (3) .... old friend of mine.
It had been posted (4) .... two days
before.

Answer:

1. the 2. the 3. an4. —

PASSAGE ONE

When 1 was (1)... little boy, I
lived in (2)... village in (3)... coun-
try. (4)... village was not (5)... large
one, but (6)...manyinteresting peo-
ple live there. (7)... man | liked best
was Mr Obi He was (8)... only
teacher in (9)... village. His school
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was (10)... small and had two clas-
srooms and (11).... bathroom. The
classrooms had been there when
Mr. Obi first arrived, but he had
built (12)... bathroom himself. He
was (13)... energetic man who was
very interested in (14)... cleanli-
ness. Although he had (15)... ugly
face, he wore (16)... beautiful red
hat, and in (17)... morning he used
to stand outside (18)... school build-
ing holding a piece of (19)... chalk
and calling us. Inside the room were
(20)... lots of pieces of (21)... red
soap. Mr. Obi liked (22)... bright
colours.

«Pick up (23) ... soap», he
shouted. «Scrub yourselves. Clean
boys are healthy boys and healthy
boys work hard».

We all thought that this was (24)
...excellent piece of (25) ... advice.



SUGGESTIONS FOR TEACHING:

Those should be deduced from
what has been said above and can
be summarized in the following:

1. Definiteness / indefiniteness
should be paid more attention in
the formal teaching of Arabic

grammar.

2. The same should be presented
systematically when teaching
English. The use of «no article»
should be taught better and at the
same footing as «the» and «a»;in
fact it should be taught with more
emphasis, at least to Arabic-
speaking students, lest it should
be equated with the use of «no
article» in Arabic.

In this respect, the three articles
should be presented not only in iso-
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lated sentences, as it is often the
case, but also, and indeed more
importantly, in longer stretches of
discourse.

3. When Arabic interference is seen
to be the main cause of errors, it
can be explained briefly to the
students as they grow older and
more proficient in English and
Arabic, and as they become
aware of the grammar of either
language whether this is taught
formally or functionally.

Regular mistakes committed
must be collected by the teacher,
their cause explained and a lot of
situational and meaningful dril-
ling conducted until the students
overcome the difficulty
involved.



nected writing which students carry
out naturally without being aware of
a particular grammatical point
which they have to observe. Quite
often in this kind of writing the con-
tent predominates the form and cer-
tain mistakes are committed which
need not be made on a special test.
Often also, the principle of AVOID-
ANCE plays an important role,
whereby students avoid using what
they are not certain about. There-
fore, in examining connected writ-
ing, one should not depend too
much - as Willcott did - on the
FREQUENCY of errors com-
mitted, because it might be decep-
tive in giving the wrong impression
that a particular mistake, because of
its high frequency, is actually the
most difficult. Thus the use of «the»,
which both Willcott and myself
found to be the most frequent in the
university  students’  connected
writing, need not be the most difficult
at all.

3. As has already been shown and
mentioned in the conclusions
given at the end of the two pre-
vious parts, many errors are due
to Arabic interference, in fact a
great number of them in the area
under consideration. But it is not,
clear whether, even in those
cases which are quite obvious,
no other factors also play an
important role.

4. The same remark made at the end
of the previous part seems to
apply to the whole study,
although it is not as clear on the
tertiary level test as on the two
others. This is, in a nut-shell, the
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fact that up-till now, EFL is gen-
erally being taught in our
schools:

i) with emphasis on grammatical
accuracy rather than on coher-
ence in connected discourse,

ii) with great emphasis on the
sentence (rather than the dis-
course) as the unit by means of
which full meaning is expressed,
and

iii) with very little opportunity to
use the language in real-life situ-
ations in or out of school. (This is
being changed now.)

5. Another possible reason why the
use of the definite/indefinite tools
in English isnotusually mastered
by Arab students right up to the
top of their university career is
that little attention is paid to this
area in the teaching of Arabic
grammar; it is usually hastilly
and formally introduced in prim-
ary school, and that takes care of
the whole subject. This naturally
reflects on the Arab teachers’ as
well as the students’ attitude to
the subject, especially as neither
of them find any difficulty in
indicating definiteness / inde-
finiteness in their spoken Arabic.

. Finally, owing to the complexity
of the subject and the rather con-
flicting results found by different
people on different occasions,
the writer believes that more
research should be carried out in
an area which has always proved
to be of special difficulty to
Arabicspeaking students.



Arabic discourse (see «Statement
of the Problem» in part I above)

2. In the first part of this paper that
deals with the primary level of
ELT, the findings have demon-
strated that the easiest article for
our students to learn is «a/anx».
This is followed up the scale of
difficulty by «the» (though rates
are very near), and finally by «<no
article» which apparently consti-
tutes the greatest problem.

In the second part dealing with
the secondary stage, the pattern
changes. The use of «no article»
remains topmost on the scale of dif-
ficulty, but this is followed down
the scale by «a/an», and finally by
«the» (though again the last two
seem comparatively equal in dif-
ficulty).

The tertiary level findings bring
forth still another pattern with some
radical change. «The» is now defi-
nitely the easiest to use; but the use
of «no article» is no more the most
difficult. Rather it is «a/an», fol-
lowed by «no article» - rather a sur-
prising finding not supported by
findings from students’ connected
writings examined by the writer of

this paper, qr those arrived at by
Willcott (Willcott, 1972 and 1978)
who comes up with a more sur-
prising result, namely that «the» is
the most difficult to use by uni-
versity students, and moreover that
the most common wrong substitute
for it is «no article» (see Table X
below for FREQUENCIES).

Thus we notice that we do not
seem to have a regular systematic
pattern for the frequency of dif-
ficulty in the use of the English arti-
clesby Arab students. Thisis,in the
writer’s opinion, due to various fac-
tors. Firstly, the learning stage
which is being dealt with. Dif-
ficulties need not be the same in all
stages. In our case we notice one
important finding common to both
the primary and the secondary
stages, namely, that the major dif
ficulty is the use of «no article»,
whereas the other two are not far
apart on the scale of difficulty. This
is a significant finding which can be
strongly supported by the writer
through his observation during his
long career in E.L.T.

Secondly, we should distinguish
between a diagnostic test, of what-
ever sort it may be, and the con-

TABLE — X
a/an No art. the
Primary Level 41.1% 70.9% 42 A%
Secondary Level 36.6% 51.4% 31.7%
Tertiary Level 37.6% 32.9% 14.5%
Connected Writing 13% 37% 50%
Willcott 16% 22% 41%
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when the plural noun is modified by
one or more adjectives, as in item
No.2 «in very modest circustances»
which is rendered in Arabic without
any article: fii duruuf
mutawaaDi’ah jiddan.

In the case of the English special
use of «no article» in certain
idiomatic phrases, the Arabic equi-
valcnt of the phrase might be a
completely different structure, or it
may be with or without any article;
but the probability of interference
in such cases is rather low. It is
more a question of pedagogy than
anything else.

(d) Detailed Analysis and Interpre-
tation:

(1) With the first meaning of «no
article», all the errors, except
one, were committed by the use
of «the», as anticipated through
comparison with Arabic. In the
only case in which «a» was used
more frequently than «the» (i.e.
item No .6: good luck) the cause
is most probably due to the use
of the expression in «football»
without «the». Moreover, the
Arabic equivalent of «luck» is
very commonly used without
the definite article.

(i) with the second meaning,
«the» has been, as expected,
the mistake committed in all
cases except the small numbers
on items 29 and 35, and the very
high number on No.2. As
already explained above, in
No.2, when the plural is moa-
ified by an adjective or more, as
it is the case here, no article is

used in Arabic which means the
use of «a/an» rather than «the».
This is what happened here.

(iif) As for idiomatic uses, it is
‘nteresting to notice that the
percentages of errors are quite
low, except for No. 39. This
No. 39 is a special case, whete
«a» or «no article» is related to
«little» rather than to the noun
«relation». This special use,
with difference in meaning, is
strictly English, and is, in fact,
rarely mastered by our students
if at all. The same applies even
more to «few» and «a few»
which are followed by plural
nouns. In the case of per-
plexity, our students seem to
have used the form nearest to
Arabic where the equivalent of
«little» does not take the defi-
nite article.

Conclusions of the whole study:

1. It has been proven without any
doubt at all that the use of the
English definite/indefinite arti-
cles is a serious source of dif-
ficulty to Arabic-speaking stu-
dents. After 12 years of English
language teaching and learning,
the last 3-4 years spent in inten-
sive study of English language
and literature, our students score
only as high as 71.2 % on a test
which does not in fact incor-
porate some of the most difficult
uses of those articles.

This is supported by a detailed
study of the students’ connected
writing whether in the form of free
composition or as translation of
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[1I. The Use of «No Article» (See
Table IX)
(a) General Remarks:

There 1s a very wide range of
error-percentages on this group:
from a minimum of 3.1 % to a max-
imum of 91.4 %, with an overall
mean of 32.9 % . The majority, how-
ever, cluster around 15 - 40 % (15
out of 19 items). Only three items
soar up to 36.3%, 88 .3% and 91 4%

It is interesting, but rather sur-
prising, to notice that the overall
average of mistakes on the «no arti-
cle» has, for the first time, fallen
short of the average on the use of
«a/an». In both the primary and the
secondary levels the use of «no arti-
cle» proved to be much more dif-
ficult than the other two. Not on this
tertiary level, however. The use of
«the» still remains the least difficult
of all. A study of Appendix VIil
supports our tindings:Outof the top
ten errors, five go to «a/an», and
four only go to «no article»,
whereas out of the bottom ten, six
go to «the», three to «a/an» and
only one to «no article». The latter
shows that the use of «no article» is
still the least easy, but the former
does not show that it is the most
difficult, though it does show that it
is still among the most difficult. The
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two highest percentages (914 %
and 88.3 %) are still the monopoly of
«no article». At first sight, it may be
attributed to the fact mentioned in
the two earlier parts , namely that
no article in Arabic comprises the
two uses of «no article» + «a/an».
We will discuss this last point in
some detail below.

(b) The meanings/uses of no
article as used in the Test:

The meanings of «no article»
employed on this test are exactly
the same as those used on the sec-
ondary level test (see table IX. ).
The only change here is the much
greater number of instances in
which «no article» occurs (47.5 %
vs.24 %). This was deliberate since
the previous tests showed clearly
that students found much more dif-
ficulty in using «no article» than in
the use of the two other articles.

(¢) Comparison with Arabic:

It has already been shown (see
previous parts) that Arabic nor-
mally employs the definite article
with the first two meanings, i.e.
with non-count nouns, and with
plurals used generically or in a gen-
eral sense. This rule, however, has
certain exceptions as, for instance,



nor the relative clause can mod-
ify it.

(d) Detailed Analysis and Interpre-
tation:

(i) Contrary to Wiilcott’s stu-
dents’ performance (Willcott, 1972
and 1978), our students have done
so well on most items of this part of
the test, that there is no point in
conducting a detailed study of the
very small number of errors made
on those items.

(ii) In item 24, as expected from
comparison with Arabic, a few
errors (234 %) have been made,
mostly by the use of «a/an».

No. 37, where very few errors
should have been committed,
comes as a surprise with some
20 3% of wrong usages. The only
explanation which seems plausible
is that the students have treated this
example as an «of-construction»,
just like the other three, in which
case no definite article is required.

(iii) As said earlier, the two other
items, where the second new use is
employed, should have caused no
difficulty to the students. The
equivalence of English and Arabic
in the use of the definite article does
not justify the high number of errors
committed (414% and 36.7%).
However, looking more closely at
the two instances, gives us better
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insight into the source of difficulty.

First, we notice that on item 13,
most errors result from the use of

«a/an», whereas most errors on
item 34 result from the use of «no

article». In the former case the noun
«man», whereas in the latter the
noun «value», is used. It seems
clear that the factor causing the dif-
ficulty is not Arabic influence, but a
very English one: the fact that
«man» is a count-noun with which
«a/an» is usually used, whereas
«value» is a non-count noun which
does not usually need any article.

Moreover, it seems also that thisis a
case of bad teaching techniques
whereby students are taught the
language, especially the gram-
matical part of it in isclated sen-
tences, rather than as part of a dis-
course. In other words, the students
see, or are taught to see, a unit on its
own rather than as part of a larger
stretch of language. In this way,
they remain unaware of the mean-
ing relations underlying cross-
sentential use. Had the case been
otherwise, the students should have
noticed that in the former instance,
the word «man» refers to a person
that has often been mentioned
before in the same paragraph,
whereas in the second instance, the
word «value» has also been pre-
ceded by similar words like
«worth» and «rare metals».



previous (and current: see below)
comparison with Arabic. The over-
all mean of errors did not exceed
14.5% ,and only on two items (Nos.
13 and 34: a new use) did it go be-
yond the 25 % point.

In three of the four cases where
the percentage of errors exceeds
20 %, the mistake was the use of
«a/an» instead of «the»; only in No.
34 was the most frequent mistake
the use of «no article».

(b) Meanings/Usees of «the»

employed in the Test:

Only three of the meanings used
in the secondary level test were also
employed in this test (see Table V,
Nos. 1,4 & 5 in the previous part,
and compare them with Table VIII,
Nos. 1,4 and 5 in this part). Two
additional and more advanced uses
were introduced into the present
test, namely Nos. 2 and 3 in Table
VIII. These are:

i) to particularize a noun followed
by a defining prepositional
phrase, as in Nos. 3,9, 24 and
37; and

il) to particularize a noun followed
by a defining relative clause as
in Nos. 13 and 34.

(c) Comparison with Arabic:

Since this has already been done
for the three meanings common to
this and the previous test, which the
students seem to have mastered at
the tertiary level, we shall concern
ourselves here only with the two
other meanings mentioned in (b)

above.
(i) As for the first additional
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meaning, we notice that the prepos-
itional phrase used in the four case

(3.9, 24 and 37) is the «of» phrast
which is the equivalent of the geni
tive or «idaafa» in Arabic. Now ir
Arabic the first element of this geni-
tive is almost always indefinite, i.e.
with no article, often equated with
English «a/an» but never with
«the». The rationale behind this is
that this element is going to be
defined or particularized by the fol-
lowing element, which is usually
definite; therefore, there is no need
for an extra «the» or definite article.
The last item, however, i.e. No. 37,
is different. Because the first ele-
ment (a noun) is modified by an
adjective, the following construc-
tion changes from an «of phrase»
into another kind of prepositional
phrase, and in this case the way to
define the noun is to use a definite
article before both the noun and the
modifier. Thus the phrase: «the
actual value of a coin» is usually
translated into Arabic by «algiimah
(i.e. the value) al hagiigiya /li-qit’at
alnuquud...» But this does not pre-
clude an Arabic equivalent with no
definite article, just like the other
three items, i.e. «qiimat (with no
definite article) al-qit’ah al naqdiya

alhagqiigiya....».

(ii) The other new use should
have caused no problem what-
soever, since a noun followed
by a defining relative clause
must be definite, otherwise
neither the relative pronoun,
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found with the ne w use added to this
test (i.e. the generic use), whereas
the lowest number goes to the
fourth meaning (i.e. indicating a
profession, etc.).. The most com-
mon error is divided equally bet-
ween «the» and «no article»; but,
against our expectations too, in all
the highest rates of errors except
one (No. 38), «the» is the most
common error, not «no article».

(b) Meanings/Uses of «a/an».

Two of the uses of «a/an» were
added to those utilized before:
namely, «the generic use», and «the
use before singular predicative
;aouns to denote a profession, a
class, areligion, etc. (see parts3 &
4 in Table VII).

(c) Comparison with Arabic:

As already stated in the two pre-
vious parts, the error anticipated
through Arabic interference is the
use of «no article» for «a/an». But
we should immediately add here
that the generic use in Arabic (see
meaning 3 in Table VII) usually
requires the definite article even
when non-count words are used.
Thus «iron» is «al-hadid», «sugar»
is «al-sukkar» and so on. So, this is
a factor which in this context works
against the general Arab conviction
regarding the use of «a/an».

(d) Detailed analysis and interpre-
tation:

The first thing we notice in this
part of the test is that the new
meaning/use (no4 on Table VII)
seems to create no difficulty at all,
the rate of errors in both instances
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not exceeding 7.8 %.

Moreover, meanings/uses 1 and 5
are also more or less mastered since
the rate of errors ranges between
10.2 % and 38.3 %, the latter being
related to one of the idiomatic
phrases.

The generic use (No. 3 on Table

VII) is the new one introduced intc
this test which seems to have cre-
ated some difficulty, the rate of err-
ors on the three items being 68.8 %,
72.7 % and 62.5% respectively.
On one of the items (No. 40) most
errors are made by the use of «the»,
the one expected through Arabic
interference (see above), whereas
on the two other items, the students
are divided between a general con-
viction that English «a/an» = no
article in Arabic, and this new situ-
ation. Consequently, the errors are
almost evenly spread out over
«the» and «no article».

No. 15 requires special interpre-
tation. Normally, this would be «no
article» in Arabic but in this par-
ticular context: «the first dynamo as
well as a type of transformer», co-
-ordination has played a more
important role than previous con-
viction, and «the» is used in 73 of
the 80 error cases.

II. The Use of «the»

(a) General Remarks: (See table
Vi)

Performance on this part of the
test is very much higher than on the
two other parts. This is in line with
previous findings (see previous
parts) and with anticipations from



%197 9%9°LE usam [RIA0
wedsgwdisut |¢'9 "Me ON To1 8 ) saseayd 9¢
wesyrudisul {17 p1 "ue ON v eT 81 4 dneWoIpY urewad uj () 8T
weaywdisur {74z ‘Me ON €8¢ 1€ 81 s
219
uoiBi|a1 e ‘ssepd ©
wesyiudisut [/ p YL 8L 4 9 uoissajoid e Sunjouap 8
‘sunou
sanesipaid rejndurs
wesywdisul (g9 ‘ue ON 8L 8 [4 a10j2q pas() (p) L
0'Ls YL § L €L oy
%9 €€ = Y ‘Osje  |1°6¢ ‘Me oN I/ 0s 134 8¢
%8 TE = IP1IE ON [0S[e 16°CE YL 8'89 [A4 9 Ajresuduald pasn (g) 9z
gLS L 709 € vL uo @ 9
%T 01 = dP1IE ON OSE [1'p] YL e £l 81 puiy ® Jo auo Aue (1) (1[4
JoL ‘ON
Sremy % GOWIIod JSON | % [eI0L | "MV ON | AL () / Supueapy wxy

saowN3

871 suapm§ Jo ‘ON

IIA — AT14VL

Ug/e 119MsSUY 103110) (B)

36



(b) that the relative weighting of the
various articles in this test has
been changed considerably in
order to raise its level of dif-
ficulty. Thus, since the use of
«no article» has proved to be
the most frequent problem with
Arab students in the two pre-
vious stages, its frequency of
occurrence on this test has been
increased from 24 % on the sec-
ondary level test to 47.5 % on
this test, whereas the fre-
quencies of occurence of
«a/an» and «the» were brought
down from 34 % and 42 % to
25% and 27.5 % consecutively.

Summary and conclusion drawn
from the three papers are also given
at the end of this article.

Third (Tertiary) Level Test:

(a) The test (see Appendix VI) con-
sists of 40 items, each item with
a slot to be filled in (on a special
Answer - Sheet).

(b) The test was administered to a
random sample of 128 students
(41 boys and 87 girls, the latter
accounting for over 65 % of the
students in the Department of
English).

(c) A summary of the results is
shown in Appendix VIl inwhich
the errors are classitied accord-
ing to their various types, and
the total number and per-
centages are given too.

(d) The errors were re-calssified on
the basis of each article and its
meanings/uses. This is shown

in Tables VII, VHI and IX, on
which we will base our analysis.
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Analysis of Errors
I. The Use of «a/an»

a) General Remarks: (see Appendix
VII and Table VII)

The average grade attained on the
whole test is 71.2 %. If we bear in
mind the greater difficulty of the
test (see «Study Design» above),
we realize that there is a con-
siderable improvement from the
grade 60.8 % attained on the pre-
vious test. On the other hand, the
fact that the students who took the
test were either third year students,
or were about to graduate from the
English Department and obtain a
B.A. in English, and probably get
appointed as teachers of English,
does not make us feel very happy
with such improvement. If our
graduates have only about 70 %
command of this comparatively
small grammatical item, how do
they stand with respect to the more
difficult and more subtle aspects of
language use?

The total number of errors in the
10 cases where «a/an» is to be usea’
ranges between a minimum of 7.8 %
onitems 7 and 8, and a maximum of
72.7 % on item 38. The overall aver-
age is 37.6 %. This is much higher
than the percentage of errors made
on the whole test (28.8 %). In fact,
contrary to expectations, this is
even higher than the average per-
centage of errors committed with
each of the two other articles (i.e.
«the» (14.5 %) and «no article»
(32.9 %). This has to be explained
later. But it is worth noticing here
that the highest number of errors is



111. THE TERTIARY LEVEL

In the two previous parts we gave
a description and the findings of two
similar studies carried out on stu-
dents learning English at the
PRIMARY and SECONDARY
levels, i.e. throughout the
preuniversity course of study. This
part concludes the study with a
description of the problem at the
Tertiary,i.e. University,leveland a
discussion of the findings related to
the study of English by Arab stu-
dents at this and the two other
levels.

Background to the Study:

A description of the background,
as far as the school system is con-
cerned, was made in the first part of
this study. We have only to give
here a very short account of the
set-up at the university.

Here we are not dealing with
those university students who
major in various disciplines and
take up English as a subsidiary sub-
ject. Those constitute a great var-
iety and are difficult to work with.
In some faculties they have to take
very few English courses, whereas
in others, such as Engineering and
Medicine, they go through special
intensive courses. Consequently,

we chose the English Department
in the Faculty of Arts for several
reasons. Firstly, students in this
department specialize in English
Language and Literature, which
means that they devote more time
and effort than any other students in
order to try to master English.
Therefore, if any errors are still
committed by these students, they
must be of the very persistent and
resistant types and are, for this
reason, worthy of serious study.
Moreover, the students are more or
less uniform in that they are
exposed to the same amount of
English during their university
career. They were, furthermore,
easier to observe and study simply
because the writer of this article
teaches in this Department.

Study Design:

This is similar to the two other
levels.

Comparing the present test
(Appendix VI) with the two pre-
vious ones, we notice the following:

(a) that the meanings/uses of the
def/indef. articles in this test
are more advanced thanbefore
(see tables);
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has attracted a 54.6 % of the
«the» errors. This can be
directly attributed to Arabic
interference: Arabic: «Wales
al-Jannubiyyah», where the
definite article would be used
with the adjective preceding the
noun.

(iii) The idiomatic expressions
occurring in the passage: «by
midday», «to bed» and «half
the night» are English Lan-
guage - Specific and apt to
cause confusion, which they
have. This accounts for the
very high rates of errors on the
three items 26, 34 and 35 which
reached 64.8%, 63.2% and
52.2 % respectively.

Conclusion

1. Though new meanings/uses of
the article have been introduced
during the four years of the sec-
ondary course, teaching has been
able to overcome some of the dif-
ficulties encountered by the stu-
dents, and the mean achievement
has risen by more than 10 %.

2. The least number of errors was
made in the use of «the» (31.7 %),
followed by the use of «a/an»
(36.6 %). See also Appendix V,
where 7 out of the 10 lowest intensity
eriors go to the use of «the», the rest
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belong to «a/an». But the main
problem still remains, namely: the
use of «no article» in English.

3. Errors are partly due to Arabic
interference, either specifically, or
generally as in the case of the
equation of English «afan» with
Arabic «no article» because of the
difference in the system employed
by either language.

4. But many other errors are also
due either to the nature of the Engl-
ish Language itself as it is the case
with idiomatic expressions, or to
bad teaching and/or learning
strategies and techniques.

5. Quite a number of errors may be
attributed to the kind of English
which students are usually exposed
to at School. Often this English is
«simplified» or «idealized» one way
or another, and aims at exem-
plifying language usage (i.e. the
structures), rather than use (i.e.
meanings, uses, values). Such Eng-
lish often tends to focus on the lan-
guage items selected rather than on
language as it is used naturally. Had
the case been otherwise, thatis, had
natural English been taught, the
students would have been more
capable of observing the relations
between language items when used
more coherently.
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Therefore, the total number of
errors, 48 %, is surprisingly
high, and its dispersion over the
two possible kinds of mistake
only points to inadequate teach-
ing and learning.

The Use of «no article» (See
Table VI and Appendix V)

(a) General Remarks:

The errors made orf this part of
the test range between a minimum
0f 23.7 % and a maximum of 64 .8 %
with an overall mean of 51 .4 % . This
is much higher than those of the
other two sections, indicating, as
expected and as proven by the
primary level test, a much higher
level of difficulty with the use of «no
article» than with the two other
articles. This is also supported by
the dispersion of the errors over
«a/an» and «the».

I11.

We also notice from Appendix V
that the intensity of errors is great-
est with the use of «no article»,
since out of the TEN highest per-
centage errors, SEVEN belong to
the use of «no article», whereas we
do not see a single «no article» item
among the bottom TEN.

But teaching must have improved
the situation, since the mean of
errors on the similar part of the First
Level Test was as high as 70.9 %.

(b) The meanings of «no article» as
used in the Test:

The first two meanings are the
same two used in the Primary Level
Test, namely:

(i) with non-count nouns in the
singular; abstract nouns,
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names of substances, etc.,

and

(ii) with plural nouns used in a
general sense.
To these the following uses

are added:

(iii) with most proper nouns,
and

(iv) in certain idiomatic ex-
pressions.

(c) Comparison with Arabic:

As stated before, (see previous
part), contrary to English, Arabic
normally employs the definite arti-
cle with nouns under (i) and (ii)
above.

Arabic also does not normally use
the definite article with Proper
Nouns, but it does not have words
like «Welsh, English, French» to
refer to languages; instead it
employs the phrase «the English
language, etc.»; (Arabic: al-lughah
al-ingileeziyyah). Idiomatic ex-
pressions naturally vary from one
language to another. English and
Arabic may agree in some of them
as far as the use of «no article» is
concerned, but may disagree on
others.

(d) Analysis and Interpretation:

(i) The error committed in the
use of «no article» with the first
two meanings was, as expected
from comparison with Arabic,
the use of «the», although in
most cases, «a/an» figures
highly too among the errors.

(ii) With proper nouns, the dif-
ficulty seems less except with
No. 46: (South Wales) which



ond meaning of «the» are
instances of bad teaching
strategy. As was said in our
study of the Primary Level,
almost all linguistic exercises
found in English Language
Courses, including the one used
in the secondary schools of
Kuwait, are made up of isolated
sentences rather than con-
nected discourse. Therefore,
when the student is confronted
with such discourse, he deals
with it as if it were made up of
isolated sentences, and the pre-
vious introduction of a noun
does not mean very much to
him. Had the case been other-
wise, we should have had far
less errors in this area.

I'he rates or errors are, how-
ever, rather low on most of the
items, except for such special
cases as No. 33 where we have
the abstract noun «advice»,
usually used without any article
of any sort, and No. 38, where
the students must have mis-
understood the sentence and
thought «the house» the man
took could be ANY HOUSE.
(iii) The errors made in the third
meaning are expected, and can
be interpreted through the
influence of Arabic. All the five
constructions here are genitive,
or rather «of-constructions»
and these do not take the defi-
nite article in Arabic. We were,
in fact, expecting more errors
here.

(iv) The students should not,
under the influence of Arabic,

30

have found any difficulty with
the idiomatic expressions used

in the test: No. 32: (the evening
before); No. 36: (half the night)
and No. 37: (in the morning).
The result of the test, however,
has been rather surprising:
exceptionally low scores on the
first two items, but a very high
score (c. 86 %) on the third.
Moreover, the almost equal
dispersion of the errors over
«a/an» and «no article» can
only indicate a case of great
confusion. What the cause of
this confus'on can be, since it
cannot be Arabic interference
in this case, is not very clear.
One of the explanations - which
may not be the best - is that the
students are much more used to
the expression «in the even-
ing», which occurs very fre-
quently in English; so they felt
rathes lost when they were con-
fronted with the less common
construction «the evening
before», which they might have
wrongly taken to mean: «before
the evening» or something of
the sort. In the case of No. 36,
«half the night», it is almost cer-
tain that this was taken to mean
«mid-night» and therefore not
given the definite article.

(v) Not much should be said
about the use with «ordinal
numbers», No. 39 on the test,
since the number of errors is far
less than the average on the
whole test; cause: lack of mas-
tery.

(vi) With the word «rent» there
should have been no problem.



ana the definite article precedes
it; thus we have: «Al-Jibal al-
Sawdaa?» and «Al-Lughah
al-Welshiyyah». But the first
example is usually rendered in
Arabic by a genitive con-
struction where the first ele-
ment cannot have the definite
article, whereas the second,
not only can have it, but makes
the first element definite if it is
definite itself whether by being
a Proper Noun (with or without
the definite article) or a definite
common noun. Thus here the
equivalent Arabic structure is:
«Nahr Neath»; but we can also
have: «Nahr al-Neel» = The
River Nile, etc.

(ii) Second Meaning: Here, as in
English, the Arabic noun
should take the definite article.

(iii) Third Meaning: If the noun
is the first element of an «of-
-construction», that is Arabic
«Idaafa», it need not have the
definite article in Arabic. The
second element is the one that
usually takes it, if it is not a
Proper Noun that does not need
it. Thus item 1, «the South of
Wales» is rendered as «Januub
Wales» in Arabic, and «the
back of the house» as «dhahr
al-bayt», etc.

(iv) Fourth Use: In the three
idiomatic expressions occur-
ring in the passage (Nos. 32, 36
and 37) Arabic employs the
definite article, the same as
English.

(v) Fifth Use: is the same as in
Arabic.

(vi) Sixth Use: is the same as in
Arabic too, unless the noun
«rent» (Arabic: ujrah ) occurs
as the first element of a genitive
construction (Arabic: idaafah).

(d) Analysis and Interpretation:

(i) Although we expect that the
stuaents would, under the
influence of Arabic, use no arti-
cle with the first of the three
instances (Nos. 4, 5 and 44) and
make a minimum of mistakes on
the other two, we actually find
the opposite. The number of
errors on the firstitem is 18.4 %
whereas on the other two it is
51.3 % and 40.1 %, two of the
highest on the various items of
the test.

It is difficult to explain the first
item; the other two items can be
explained as instances of over-
generalization of the fact that most
Proper Nouns, since they are
already definite, do not need to take
the definite article. But if this is
what is happening, why the very
low rate of errors on the first item?

The most plausible interpretation
seems to be that the students have
almost always heard and learnt the
names of rivers in particular pre-
ceded by «the», such as: The Nile,
The Tigris, The Euphrates (from
their own countries), as well as
others such as: The Danube, The
Ganges, The Thames, The Ama-
zon, etc. This applies not only to
English, but also to Arabic where
most of these names are preceded
by the definite article «al-».

(ii) The errors made in the sec-
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also not very strange.

The second use/meaning (i.e.
one) raises no special problems.
The rate of errors is low in the two
items and in both the anticipated
«no article» is the error made.

The same applies to the third
use/meaning (i.e. = every) except
that the rate of error is higher here.
This use, in fact, poses a special
problem to the Arab student
because it is quite strange to him.
Not only is nothing similar to it
employed in Arabic, but even in
English the use of «every», and the
suffix «ly» (e.g. daily, monthly,
etc.) are quite common and seem
straightforward and more accept-
able.

In the fourth use, comprising
mostly idiomatic expressions, the
rate of error is generally quite low
except for No. 30 (a certain Mrs.
Jones), an English Language-
specific use, which may sound
strange (i.e. the use of «a» with a
definité Proper Noun) not only to an
Arab, but probably to speakers of
other languages as well.

It is also worth mentioning here
that the confusion between «a» and
«an» has become minimal. This
area of difficulty seems to have

been overcome by teaching anduse.

I1. The Use of «the»
(a) General Remarks: (See Table V)

The number of errors committed
on this section of the test range bet-
ween a minimum of 6.6 % on item
No. 1 and a maximum of 67.5% on
item No .32, with an overall mean of
31.7 %. This is lower than the mean
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of the previous part of the test and
much lower than that of the whole
test. But this is expected, since
there are many points of similarity
between the two definite articles in
English and Arabic, each of which
is expressed by a special mor-
pheme, and since the meanings
uses of this article are more clear-
cut than the others.

Most of the errors are made by
using «a/an» (14 items out of 21),
but in 9 items the use of the other
inaccurate article is comparable
too.

(b) Meanings/Uses of «the»
employed in the test:

Those meanings/uses are the fol-
lowing:

(i) Identification of a noun
which is one of a kind;

(ii) Making a noun, that has
been already introduced, more
specific, and
(iii)) Specifying a noun as par-
ticular;

«The» is also used:

(iv) in certain idiomatic expre-
ssions referring to time, etc.
(v) with ordinal numbers.

(vi) with the word «rent».

(c) Comparison with Arabic

(i) First meaning: The three
examples of this use are Com-
pound Proper Nouns: (The
River Neath, The Black Moun-
tains, and the Welsh Lan-
guage). In the latter two
instances, where the con-
struction is Adjective + Noun,
the Arabic structure is similar
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In the 17 cases where «a/an» is to
be used, the tetal number of errors
range between a minimum of 9.7 %
on item No.12 and a maximum of
67% on item No .47, with an overall
mean of 36.6% . This is lower than
the 39.2% point, which is the overall
mean of errors made on the whole
test, but is still comparatively high.
It is also highest on the items with
the first meaning ( = inde-
finiteness), and lowest on the items
with the second meaning ( = one).

In 11 out of 17 items, the error
made is the use of «no article»
instead of «a/an», but in4 of these
«the» is also employed at a com-
parable rate. This also applies to the
6 cases where «the» is used; in 3 of
them «no article» is used at com-
parable rates. This is more in
agreement with the findings of other
researchers (Willcott, 1978) than

with the first test’s results.
(b) Meanings/Uses of «a/an»

The meanings/uses of «a/an»
employed in the present test are
very similar to those of the Primary
Level Test, namely: «inde-
finiteness, one, and every»; to these
only a few idiomatic uses are added
(sce part 4 of Table IV).

(c¢) Comparison with Arabic:

As stated before (see previous
part), the error anticipated through
the influence of Arabic is the sub-
stitution of «no article» for «a/an»,
since this is the Arabic form which
the students equate with the English
«alan».

(d) Analysis and Interpretation:

In line with our anticipation
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based on Arabic interference, and
contrary to the results of the first
Ievel test, we find that in most
cases the errors made here employ
«no article» where «a/an» should be
used. The students’ learning
strategy based on equating the Engl-
ish «a/an» with the «absence of any
article» in Arabic seems to have set
in at this stage, most probably
because of their better acquain-
tance with Arabic, and under the
influence of more internal mental
translation. But there is still some
observable confusion in the use of
the first meaning where in 5 of the 9
items the article «the» is used. A
few of these errors, however, can
be interpreted individually on the
basis of false analogy, or the par-
ticular context. For instance, the
English superlative adjective is
usually taught, and in fact most fre-
quently used, with the article «the»,
e.g. This is the highest mountain, I
have met the eldest son in the family,
etc. Therefore, its use with the inde-
finite article «a» in item No.47 (a
most interesting one) is not very
common, sounds unusual and is
easily mistaken by the students.
Moreover, the adjective «full» is
normally used predicatively, the
subject being a definite noun, e.g.
The Glass is full of water, the room is
full of children, etc. Consequently,
the use of «the» instead of «a» in
item 24 (a pool full of frogs) is not
unexpected. Initem 3, too, the noun
«house» is modified by the pre-
positional phrase «near the River
Neath», which is apt to make it, in a
sense, at least partially definite;
therefore, the use of «the» with itis



II. THE SECONDARY LEVEL

In the previous part, the results of
the study conducted on students
learning English at the PRIMARY
LEVEL, i.e. the first four years of
English, were given.In this part we
shall deal with the results of the test
given to students at their SEC-
ONDARY LEVEL of English Lan-
guage learning, i.e. in their eighth
year of E.L.L, just before they
leave school for careers or for the
university. (Please refer to the pre-
vious part for information about
«background to the study»).

Study Design:

This is similar to the previous
part.

As will be seen in the Tables, the
meanings/uses of the articles in this
test exceed those found in the Prim-
ary Level Test. The new meanings
were chosen on the basis of an
examination of the four parts of the
English Language Course used by
the students in their four secondary
years (Allen).

Second Level Test

(a) The test (see Appendix III)
has 50 slots to be filled in. A sepa-
rate answer-sheet was used for the
answers, so that some of the test
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forms could be used again.

(b) It was administered to a ran-
dom sample of 1370 4th year stu-
dents, 780 boys and 590 girls from
25 secondary schools.

(c) The Answer sheets were
scored and the errors classified in
accordance with their various
types. A summary of this clas-
sification can be seen in Appendix
IV.

(d) Reclassification: of the errors
on the basis of each article, and of
the various meanings/uses of each
article was made. This forms the
basis of Tables IV, V and VI below
on which we will depend for our
analysis,

Analysis of Errors
I. Use of «a/an»

(a) General Remarks: (See Appen-
dix IV and Table 1V)

The average score obtained on
the whole test is 60.8%. This is an
improvement by more than 10% on
the score achieved on the Primary
Level Test. But, in point of fact, it is
more than that, since the number of
meanings/uses of each article has
increased too. This is, of course,
due to teaching and learning efforts,
and to the very nature of the syl-
labus.



«no article» has been presented
at a very early stage of the
course with little emphasis,asa
companion for the plural or for
names of substances; and that
this was the area where most
errors were made. With the
well-known standard of non-

native English Language
teachers both in proficiency
and teaching techniques, we
cannot expect them to try to
compensate for the shortcom-
ings of the textbook, which, to
most of them, is the Holy Bible.
Some of the errors could be inter-
preted through Arabic interference,

about one third of the total; a few
others through wrong learning
strategies such as false analogy or
overgeneralization, or the wrong
equation of two systems. But it is
mostly inadequate teaching that is
responsible for most of the errors,
and for the low scores on the whole
test. Quite often the errors are very
difficult to explain on a general or
regular basis; they are better con-
sidered to be due to the confusion
caused by a number of the factors
mentioned above. A study of the
students’ motivation to learn Engl-
ish may also reveal a very impor-
tant factor not mentioned in this

paper.
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right article in all these items,
including the idiomatic usages 3
& 17. In fact on the last two
items in particular the correct
scores are exceptionally high.
On the other items the correct
scores are very near to the
average grade obtained by the
students on the whole test,
namely 48.8 % - which tells us
that this must be the limit which
the calibre of our teachers has
been able to reach.

In two cases, namely Nos.29 &
34, the noun is the first element
of a genitive construction and
does not require the definite
article in Arabic. It is worth
mentioning here that about
13% and 26 % of the examinees
have used «no article» instead
of «the», on the two items
respectively and that these are
the only two cases where such
numbers exceed 12 %.

But it is quite clear that the rest
of the errors are due to bad text-
book presentation and drill and
inadequate teaching of the arti-
cles. In most elementary Engl-
ish courses, like the one used in
Kuwait, grammatical items are
presented and drilled in ISO-
LATED SENTENCES, not in
longer stretches of discourse.
Thus the students grow up with
little awareness of the impor-
tance of CONTEXT. Had the
case been otherwise, the
examinees should have noticed
that, in the first meaning, «the»
is to be used with ALL the
nouns with which it should be
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used, (that is all those in part 1
of Table IIT above except Nos.
8 & 34) simply because each
noun has been mentioned, in an
indefinite form, earlier in the
passage. Thus No. 2 precedes
No. 4; «people» precedes No.7
«man»; Nos.2 & 4 precede No.
9; No.11 precedes No.12; «his
school» precedes No. 18;
No.21 precedes No.23; No.28
precedes No0.29; «plan» is
implied several times before it
occurs in No. 36; and No.J35
precedes No.40. Thus the
cause of this kind of error is
obviously faulty pedagogy,
rather than Arabicinterference.

CONCLUSIONS:

In the first instance, the average
grade obtained on the whole
test, {less than 50%) indicates
clearly that there must be some-
thing wrong in an E.L.T. sys-
tem that is unable to teach the
first elementary meanings of an
E.L.T. definiteness and indefi-
niteness as expressed in Engl-
ish. This became quite obvious
as we went through the detailed
analysis of the test- items. We
were able to obtain evidence
that the definite and indefinite
articles are hastily introduced,
with one meaning each, very
early in the English course, and
never highlighted again
throughout the four books con-
stituting the four years’ course.
It was also found that the use of
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the use of «no article» or make a
great deal of errors in this use,
we can easily understand why
our students refrain from using
«no article» with the noun. This
is also strengthened by the
students’ learning strategy
made under the influence of
Arabic, as will be explained in
the next paragraph.

As we know, Arabic has a
two-way system for expressing
definiteness and indefiniteness,
namely, either the use of the
definite article, or its absence.
In English, itis a three-way sys-
tem, in which the more com-
mon, and earlier taught manner
of indicating «indefiniteness is
the use of «a/an». It seems
highly plausible for the Arab
student, especially in the first
stages of learning English, to
try to equate the English with
the Arabic system, and the log-
ical way to do that is to equate
the Arabic «al-» with the Engl-
ish «the», and: the Arabic «no
article» with the English «a-
/an», thus leaving no room for
the use of «no article» in Engl-
ish. It is almost certain that this
is what happens, and that this is
how the Arab student tries to
learn the English system. This
is strongly supported by the
avoidance of the «no article» on
the test, and can explain why
the «a/an» is being over-
emphasized and used even with
the plural. This process is what
Arabski calls choosing a prim-
ary counterpart (Arabski, 1979)

IV- Errors committed in the use

of «the»: (See Table III)

(a) General Remarks:

The first thing that one notices
here is that the numbers of
errors committed are com-
parable to those made in the
first section, i.e. in the use of
«a/an», but much fewer than
those made in the use of «no
article», (the means being 41.1
%,70.9 % & 42 4 % in the three
sections respectively). Sec-
ondly, the use of the wrong
form «no article» is here gen-
erally below 10 % this is a point
which supports the assumption
made above. Most of the errors
in this section are in the area of
«a/an».

(b) Meanings of «the» as used in the

Test:

Except for three items namely
- No. 33, where the generic
meaning is expressed, and
-Nos 3 & 17, which are idioma-
ticusages,in all the rest, «the» is
used with the meaning: the one
in question, the one referredto
just now, etc.

(¢) Comparison with Arabic:

In the three meanings & uses
mentioned above Arabic usu-
ally employs the definite article
with the noun.

(d) Interpretation

The student should normally
face no difficulty in choosing the



We believe that both the Engl-
ish Teaching Strategy
employed during the first four
years of the English course, as
well as the students’ learning
strategy influenced by Arabic,
is responsible for this.

Letus start with the «teaching
strategy». The use of «no arti-
cle» in English seems to be pre-
sented by the textbook twice in
the very early stages of the
English Course. First, the
article-less plural is introduced
in Book I, But the empbhasis is,
all the time, on the «plural»,
especially the pronunciation of
the final «s», rather than on the
meaning of the absence of both
the definite & the indefinite
articles. The authors do not
write one single word asking the
teacher to try to emphasize this
new phenomenon. Moreover,
they soon (in fact, in the same
lesson) add the determiners
«my, your, his, etc.» before the
plural noun, thus almost com-
pletely obliterating the - sig-
nificance of the phenomenon.
Later on in the book, when
«any» and «some» are pre-
sented before plural nouns, the
use of «no article» must have
evaporated from the students’
minds altogether, that is, if they
have had any idea aboutit atall.

The same thing applies to
article-less names of sub-
stances, such as «chalk» and
«ink». These are first presented
quite early in the course with
the author’s warning to the
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teacher: «Don’t try to
explain...... the lack of a/an
before the uncountable nouns
CHALK and INK». The only
two sentences in which the
words are used without articles
are:

«Look! This is ink (chalk)
What’s this - It’s ink (chalk)».

But immediately after this, and
throughout the whole lesson,
the two words are used with
«the», eg. The ink is in the
inkpot., The chalk is in the
box., Where is the ink? etc.

Later on (in lesson 16) «any»
and «some» are added before
«ink» and «chalk», as well as
before general plurals, as men-
tioned above.

The las point which is relevant
tothe «teaching strategy» is the
fact that the use and meaning of
«no article» is never explicitly
and emphatically presented and
drilled, nor is it ever recycled in
the four books of the course.

The only conclusion that can be
drawn from such a situation is
that this grammatical point,
which is very important to the
Arab student, is not properly
dealt with or sufficiently
emphasized. The expected out-
come is that the students will
naturally avoid using something
that they are not sure of. If we
add to this that a number of the
teachers, probably the major-
ity, have been brought up in the
same tradition, and either avoid



48% & 31%. But we also
notice a very strange and baffl-
ing phenomenon, namely that
almost as many mistakes, often
more, are made by using «a/an»
with the PLURAL!! The per-
centages in this area are about
17 %, 50 %,35 % & 50 %: very
high indeed, so high that none
of them can be attributed to
carelessness or chance. We can
leave this phenomenon unex-
plained for the time-being and
wait until we have finished with
the two other uses to find out if
there is anything common to all
of them.

ii- In the second use, it is anti-
cipated that the students would
employ «the» instead of «no arti-
cle». Again our expectations are
not left unfulfilled, and we have
about 66 %, 18 %, 41 %, 26 %,
35 %, 37 %, and 24 % of the
errors committed in this area.
But, again in all cases except
the very first (i.e. item 14), the
use of «a/an» is much more fre-
quent, amounting to about 20%,
34%, 42%, 40%, 38%, 51%,
& 40 % on the seven items suc-
cessively. This is, however,
less baffling than the phenome-
non observed in the previous
section. If we look more closely
into the various items, we can
explain this type of error with-
out great difficuity. In item 14,
the abstract noun «cleanliness»
used in a genera! sepse, as it is
the case here, always takes the
definite articie in Arabic. This
explains the great number of
answers {85 .5%) where «the» is
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used instead of «no article». In
items 19 & 21, the nouns are
«chalk» and «soap», both used
to indicate the substdnce out of
which units, i.e. a chalk (or a
piece of chalk), a soap (or a bar
of soap) are made. It seems that
the students have been con-
fused about how to consider
these nouns: generic or unit
nouns. Those who opted for the
former used «the», whereas
those who chose the latter used
«a/an». Both choices are made
under the influence of Arabic,
where the noun used generi-
cally (i.e. ism al-jins) takes the
definite article, whereas that
used as the name of a unit (i.e.
ism al-wihdah) does not need
any article when it is definite,
i.e. is similar to the «a/an» +
noun in English,.

The other items, however, can-
not be accounted for in the
same way, but will be con-
sidered again below.

iii-Only item 10 is an adjective
used predicatively and does not
need an article before it, the
same as in Arabic. It is sig-
nificant to find that about 75%
of the students chose the error
«a/an» rather than «the» (only
3.3%). This finding, we believe,
helps us to account for the
errors on all the other items
above which could not be inter-
preted through direct Arabic
interference. Even the use of
«a/an» with the PLURAL can
have its interpretation via this
finding.



70.9 %. This is so high, espe-
cially when we notice how the
errors are distributed, thatitisa
clear index of difficulty and
deserves some serious think-
ing.

The errors in this section are
distributed between «a/an» and
«the», sometimes more in the
use of one than the other, even
when the noun is plural.

b) The meanings of «no article» as

used in the Test:

In twelve items of this test no
article is required in the fol-
lowing contexts:

i- before plural nouns used in a
general sense, (items 6,20,22 &
39);

ii- before singular uncountable
nouns; abstract, substance, col-
lective, etc., (items
14,19,21,28 31 & 32); &

iii- before an adjective used
predicatively (not followed by a
singular countable noun), item
10).

¢) Comparison with Arabic:

In the first use, Arabic differs
from English in that the definite
article is used when the plural
noun is used in a generic or gen-
eral sense even if it is followed
(i.e. preceded in English) by an
adjective as in item 22 «bright
colours», & 39 «long stories»,
or by a quantifier as in item 20
«lots of pieces», or a quantifier
& an adjective, as in item 6
«many interesting people». But
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item 39 can aiso employ «no
article» in Arabic and so does
item 20: in factin the latter case,
because «pieces» is the first
element of a genitive con-
struction, it cannot, in this
specific context, take the defi-
nite article; thus we say
«katheerun min qita
al-saboon....».

In the second use, Arabic again
employs the definite article
whether the noun is abstract, or
is the name of a substance, or a
collective noun, or the name of
a science, etc.

In the third use, Arabic is simi-
lar to English in that «no article»
is used, if the adjective is the
predicate (i.e.khabar); because
if it is preceded by the definite
article it cannot function as the
predicate, but only as an adjec-
tive moditying the subject.
Thus: al-madrasah kabirah =
the school is big; but, al-
-madrasah al-kabirah = the tig
school.

d) Interpretation

In the light of the comparison
with Arabic (see also Qafisheh)
one would anticipate the fol-
lowing typesoferrors due to
Arabic interference:

i- Inthefirstuse, most errors
are expected to occur in the use
of «the~ instead of no article. On
examining the errors actually
made, we find that our expec-
tations are fulfilled on all four
items; the numbers of the errors
in this area are about33%,22%,
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But besides these few cases, it
scems that the most probable
cause of the other errors is
either the textbook, or inade-

quate teaching or both. On
examining the textbooks used
by the students during their first
four years of English (Allen and
McLean ), we notice

that the two articles are intro-
duced very early in the course:
«a/an» in lesson 4, and «the» in
lesson S of Book I, that is in the
very first week or two of the
English programme. The
former is presented with the
meaning «one example of a
thing called....», and the latter
with the meaning «a particular
thing....». This is all that one
finds in the four books that has
anything to do specifically with
the definite and indefinite arti-
cles. This is not to say, of
course, that the two other uses
included in the Test do not
occur, It simply means that the
whole topic is severely de-
emphasized.

Naturally if this is the situation
obtaining in the textbooks
themselves, which our teachers
depend on to a great extent and
often follow literally, we do not
expect many teachers to do bet-
ter. The net result seems, as
expected, to be a partial com-
mand of the use of the articles.
This is clearly indicated by the
students’ achievement on the
whole test, the mean grade
being less than 50 %. Con-
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sequently, those errors which
cannot be interpreted on purely
linquistic grounds, can in our
view, be ascribed to the
pedagogical reasons stated
above.

ii-The errors committed in
using «the» instead of «a/an»
with the meaning «one» can
easily be interpreted through
Arabic interference. We cannot
explain why «the» in particular
has to be used. It can only be
said that the facts of the com-
parative study stated above
can, and do, cause confusion. In
point of fact, in both cases
(items 11 & 24), the errors are
spread over «the» and «no arti-
cle».

ili-Arabic interference c.: also
partially help us explain the use
of «the» or «no article», the
former to a greater extent than
the latter, in item 38 where «a»
means «every», since in at least
one form of the equivalent
Arabic phrase the definite
article/prefix «al-» is used.

III) Errors committed in the use of

«no article»: (See Table {I)

a) General Remarks: Here, the total

number of errors made on the
twelve items in the Test where
«no article» is to be used, is
much higher than in the pre-
vious section, i.e. in the use of
«a/an». They range between a
minimum of 504 % on item
No.6 and 88.2 % on item No.
31, with an overall mean of:




the most common of the three
meanings. The second meaning
is also expressed in Arabic by
the indefinite (i.e. article-less)
noun, but is usually modified by
the equivalent of the English
«one» for clarification or
emphasis. The third meaning,
however, requires a phrase
made up of the Special adjective
«kul» meaning «every» pre-
ceding the noun: «Kul yawm»
(Everyday), or of the pre-
position «fii» meaning «in»
preceding the definite noun: «fii
al-yawm» = every day (literally
= in the day), or of the pre-
position «fii» + «kul» + the
indefinite noun: fii kul yawm (=
in every day), or it may be
expressed only by the adverbial
«yawmiyyan» etc. formed from
the noun, meaning «daily».

d) Interpretation

i-In the light of the quick com-
parative study made above,
(see also Qafisheh, 111-112)
there seems to be no reason
why the students should, under
the influence of Arabic, make
the mistake of using «the». in
the first meaning of «a/an» men-
tioned above. In fact the use of
«no article» is the kind of error
that one anticipates through
Arabic interference. But unex-
pectedly, one finds only two
cases, namely Nos: 5 & 15, in
which the expected error pre-
dominates; and even in these
cases the percentages do not
look very high (228 % & 18.2
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%) when compared with the
overall mean of errors (41.1 %)

or with those errors where «the »
is used.

One of the errors, namely No. 2
(«the village» for «a village»)
may be explained as an example
of false analogy. We notice that
item 3 «the country» has been
answered correctly by a large
majority of the students,
namely about 70 %. The mean-
ings and uses of these two
words are very similar in Arabic
as they are used in the test. Itis
suggested that the students
have overgeneralised the use of
«the» with «country» to make it
cover «village» too - hence the
high percentage (37.4 %) of the
use of «the» with «village».

Two other items may be inter-
preted in terms of Arabic inter-
ference, namely No. 13 «an
energetic young man who was
very interested.....», and No.
35 «It was a man in Ali’s village
who persuaded him...»; the
rates of errors made on these
two items were 14.8 % and 24 .9
% respectively. In both these
cases there is an indefinite noun
followed by a relative pronoun
introducing a relative clause.
Now, unless the so-called
antecedent is definite - and fre-
quently having the definite arti-
cle «al-», we cannot have sucha
construction in Arabic. This is
most probably the reason why
in these cases «the» has been
used instead of «a/an», i.e. to
make tne antecedent definite.



given in the exercises with the
article immediately preceding
the noun, and, secondly, that,
when an adjective or more pre-
- cedes the noun, the use of the
proper article is not given suf-
ficient attention, and probably
also, that errors committed in
this context are hastily cor-
rected or not corrected at all.

¢) Only one case resistsanalysis and

interpretation, namely, item
No. 16 (a beautiful red hat)
where 86 errors (about 9 %)
were committed, the students
using «an» instead of «a» for no
apparent reason, except, prob-
ably, the false analogy of «an
hour», «an honour» and even
«an hotel», though it must be
admitted that this is a far-
fetched explanation.

I} Errors committed in the use of

«a/an»: (See Test and Table I)

a) General Remarks: In the two pas-

sages, that constitute the Test,
there are 14 items where
« a /an» should be used. (They
are Nos. 1,2,5,11,13,15,16,
24,26,27,30,35,37 &38). The
total number of errors on the
various items range between
11.5% and 63.7% with a mean of
41.19% . These are high enough
to ask for interpretation.

On analysis of the errors, it has
become quite obvious that, in
the majority of cases, the defi-
nite article «the» has been used
instead of «a/an». In three cases

13

only either most errors went to
the use of «no article» (as in
items Nos: 5 & 15), or were
almost equally spread over
«the» and «no article» (s in
No. 11).

b) Meanings of «a an» used in Level I

Test: Only three meanings of
the English indefinite article
were employed in this first level
test, namely:

j —«@/an» is used withcountable
singular nouns (which may be
preceded by one or more adjec-
tives) with the general sense
meaning: «any one of a
species», (as in items
1,2,5,13,15,16,26,27,30,35, &
37: the upper section of Table
n.

ii-It is also used with countable
singular nouns meaning «one»
or «one piece or kind of...» (as
initems 11 & 24: middle section
of Table I)

I1I-Finally, it is used with the
meaning «every» (as in item 38:
the lower section of Table I).

¢) Comparison with Arabic: There is

no special indefinite article in
Arabic. Indefiniteness isex-
pressed by the absence of the
definite article (or rather the
morpheme/prefix «al-»). Thus
«a boy» is «walad»(which isthe
root form), but «the boy» is
«al-walad».

As far as the three meanings
mentioned above are con-
cerned, the first certainly
applies to indefinite, article-less
nouns in Arabic, and is, in fact,
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I. THE PRIMARY LEVEL

Let us now proceed with our
study beginning with the Primary
Level of English, i.e. at the end of
the first four years of English Lan-
guage Teaching and Learning at
Kuwaiti schools.

Uses of the Articles: See Tables 1, I1
& III below.

Primary Level Test:

a- The test (which can be seen in
Appendix No.I) has 40 slots to
be filled in. In fact, a separate
answer sheet was used.

b- It was administered to a random
sample of 960 students (550
boys and 410 girls) from the
population of the 4th Inter-
mediate classes in 22 schools.

c- The Answer-sheets were scored
and the errors classified accord-
ing to their types. A Summary
of this classification for all pap-
ers can be seen in Appendix II.

d- Reclassification of the errors in
accordance with the different
meanings of each article can be
seen in the following Tables, I,
II & III on which our analysis
will be mainly based.

Error Analysis:

I) A or An: (See Test in Appendix I
and third column, Table I)

Errors due to the confusion of
these two forms are of two
kinds:

a) In cases where the article
immediately precedes the noun
(items 2,11,26,27,35,37 & 38)
errors either do not occur at all,
or are very few indeed. The
greatest number of errors on
any one item did not exceed 50,
or 52 % (Item 11). Con-
sequently they can be con-
sidered incidental errors and
disregarded.

b) On the other hand, there are
those cases where the article
does not directly precede the
noun because the latter is
already preceded by one or
more adjectives (as in items:
13, 15, 24 & 30). Here errors
are much greater, ranging bet-
ween 6.2 % & 17.7 %. These
errors are most probably due to
bad teaching strategy: the stu-
dents are taught and trained to
use «a» before a NOUN (not an
adjective) beginning with a con-
sonant sound and «an» before
one beginning with a vowel
sound. At this level very little
explanation of rules is given to
the students in our schools, but
we suspect: firstly, that most
examples of «a» and «an» are
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ing passages.

(b) After identifying those uses, a
test was chosen (Bloor et al) and
modified in order to cover those

uses which are relevant foreach
stage.

(c) After administering the test to
the appropriate sample (see
below), the results were clas-
sified, an attempt made at
accounting for each type, and
some teaching recom-
mendations made.

The Tests:

The tests are of the objective, and
practically of the multiple-choice
type, since students were asked to

10

fill the slots by one of four choices.
But for important reasons that will
be mentioned later, we chose one
continuous passage (or more) rather
than individual sentences, for each
test. The question of the larger con-
text and of natural language is of
great importance here.

Although we had some infor-
mation from previous research
(Willcott, 1972) about the rate of
occurrence of each type of error, we
preferred to start with a neutral
attitude, and consequently spread
the slots over the three tools of
definiteness/indefiniteness
employed in English (considering
«a/an» as one item). After all, this
does not in fact bias the statistical
calculations made later on.



writer of this paper.

Both of them, however, differ
from this study in mage than one
way. Qafisheh devotes only a small
part of his dissertation to the ques-
tion of definiteness (as part of the
various types oi pre-nominal mod-
ifiers which are the focus of his
research). Moreover, he adopts the
method of theoretical contrastive
study of the English and Arabic sys-
tems of definiteness and (in the trad-
itton of Fries and Lado) predicts
some of the errors which are liable
to be made by Arab students learn-
ing English - some of which pre-
dictions will be made use of in this
paper. He does not, however, try to
test his predictions by means of a
test, or verify them by collecting
errors from essays, etc. and analy-
sing them.

Willcott’s research paper, on the
other hand, does not contrast Engl-
ish with Arabic (the man does not
seem to know Arabic at all). He
does a very useful work, however,
by classifying the types (and those
into sub-types and sub-sub types) of
errors Arabs make with English
definiteness (24 categories in all)
and counting the rate of occurrence
of each. This research has also been
helpful to the present study.

Beyond those two dissertations
we find very little similar work. A
very recent British Council Special-
ized Bibliography (British Council,
1980) lists 6 books and 29 articles on
contrastive analysis and 10 articles
on error analysis related to Arab
students, but mentions only emne
single article on the English and

Arabic articles (Willcott, 1978), one
which we have alsodrawnuponinthis

paper.

Our study, however, is also dif-
ferent from those mentioned above
in that it starts with the iden-
tification of the errors committed by
a school population in three stages:
primary, secondary and tertiary,and
elicited by means of special tests.
Then it goes on and tries to account
for these errors, making use of the
general principles of Contrastive
Analysis (James, 1980), of con-
trastive studies of English and
Arabic already made, of the writer’s
contrastive study conducted on
each type of errors, and of the more
modern suggestions for explaining
systematic errors (Richards, 1974,
Nehls, 1979, Nehls, 1980).
Moreover, this study covers the
whole range of English language
study, from the earliest to the
advanced stages. The writer is also
interested in the educational impli-
cations of the study, and con-
sequently gives some suggestions
for better teaching at each stage.

Study Design:

The design of the study is quite
simple.

(a) First the writer went through the
English main textbooks pre-
scribed for and actually used by
all the students of each stage
(Allen and McNeal; Allen) and
looked for the various uses
(meanings) of each of the defi-
nite and indefinite articles/tools
either formally presented or
actually occurring in the read-



reasons, the first being simply
the fact that the writer of this
article has been working in it for
over 30 years; but the second
and more important reason is
the fact that the student popu-
lation in the schools of Kuwait
is a great mixture of Arab ele-
ments; about 50 % are
Kuwaitis, the rest come from
countries east of the Meditera-
nean: Palestininans,
Jordanians, Syrians, Leban-
ese, Iraqi, etc. in addition to a
substantial number of Egy-
ptians. Thisis very fortunate as
far as E.L. learning is con-
cerned, because the errors
made by such a population can
be said to be representative of
all those Arabs.

Statement of the Problem:

There is no doubt that the use of
the English articles (or their
absence) constitutes one major
problem which confronts Arab stu-
dents in learning English. This has
been observed by the writer of this
paper during his very long career in
teaching English to Arab students at
all levels: primary, intermediate
and advanced. It is also supported
by some objective evidence. Out of
2950 syntactic errors of various
kinds collected by the writer from
essays written by students at the
English Department of Kuwait Uni-
versity over the last few years,
about 300 belong to the category of
errors dealt with in this paper. This
constitutes more than 10 % of the
total, a substantially high per-

centage in comparison with the
other types of errors, and only sur-
passed by mistakes of the verb-
tense system. In his research for
the Ph.D., Willcott counted 574
occurrences of errors related to
English definitness in his com-
paratively small corpus of sixteen
three-hour American history final
examinations written by Arabic
speakers at the university of Texas
at Austin (Willcott, 1972). Finally,
not only do Nouns constitute one of
the two main parts of speech (or
form classes) in English, but every
noun has to be classified with regard
to definiteness as soon as it is used
in a sentence, and very few English
sentences can do without a noun or~
more.

Related Literature:

We are not here concerned with
the literature which deals with the
English Articles by themselves, of
which there is plenty, or that which
dealswith the Arabic Articleslalone,
of which there is very little (see
references). What concerns us here
is the literature of contrastive
studies of English and Arabic and of
error analysis of Arab students’
consistent mistakes, especially
those related to our topic. A recent
Bibliography of Arabic Linguistics
(Bakalla, 1975) lists 2018 items,
several of which deal with con-
trastive and error analyses related
to Arab students learning English,
but only two related to the syntactic
aspect under consideration in this
paper, namely Qafisheh (1969) and
Willcott (1972), both of which have
been for some time available to the



ANALYSIS OF ARAB STUDENTS’
ERRORS IN USING THE ENGLISH
ARTICLES

Introductory Note:

This is part of a large scale inves-
tigation of the types of errors com-
mitted by Arab students learning
English in Kuwait, and an attempt
to explain the causes of some of
these errors. This specific part of
the study dealt with definiteness/
indefiniteness in English, and was
conducted at three levels:

a- The FIRST LEVEL, i.e. the
Primary Level of English Lan-
guage learning, covered a large
sample ‘of the student popu-
lation of the fourth intermediate
classes, that is, the fourth year
of the English Language learn-:
ing course in the country.

b- The SECOND LEVEL, i.e. the
Secondary Level of English
Language learning, covered
even a larger sample of the stu-
dent population of the fourth
secondary classes, that is, the
eighth year of the E.L. learning
course in the country. (For
some details of the educational
system, see «Background...»
below.)

c-'The THIRD LEVEL, i.e. the

Tertiary Level, covered a sub-
stantial sample of the students
in their Senior Year at the
ENGLISH ADEPARTMENT
of Kuwait University, where
the writer of this article
currently teaches,

Background to the Study:

a- The school system of Kuwait
comprises twelve years, the
first four called the Primary, the:
second four the Intermediate,
and the last four the Secondary
stage.

b- Children commence their English
course at the end of the primary
and the beginning of the inter-.
mediate stages, i.e. practically
in the Sth form. Consequently,
the intermediate stage con-
stitutes the primary level of
English language learning,
whereas the school secondary
stage constitutes the second or
secondary level of E.L.L. The
university constitutes the third
or tertiary level.

c- The State of Kuwait was chosen
for this kind of study for two



ABSTRACT

The article reports results of the analysis of errors
made by Arab students in Kuwait in the use of the English
Definite/Indefinite Articles. The study is conducted at three
levels; Primary (i.e. in Intermediate Schools), Secondary (i.e.
inSecondary Schools), and Tertiary level (i.e. at Kuwait Univer-
sity English Department). Use is made of theoretical contrastive
analysis of English and Arabic, of the two other studies made
on the same subject, of specific tests administered to random
samples of the students in each stage, and of the English essays
and Arabic/English translation papers collected by the writer
over the past few years. Results of the study uncover some
causes of the errors committed. Among these are: interference
from Arabic, overgeneralization and false analogy, the complic-
ated nature of the English Definite/Indefinite system, the nature
of the English language course taught in schools and the method
of teaching it, and inadequate teaching of the English system of
Articles. Comparing the findings of this study with those of
other researchers, the writer finds major differences in the error
patterns of frequency, and consequently calls for more research
in an area which has always been of special difficulty to Arab
students. However, he offers a few suggestions that might imp-
rove the teaching of the English Articles.
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